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School districts’ 
turnaround battle

F
our years ago, former 
education minister Nal-
edi  Pandor  publ ic ly 
identified problems that 
South Africa’s then 79 

school districts were encountering 
when it came to providing support 
to schools.

Now the department of basic 
education says it intends resolving 
problems besetting management 
and curriculum support services in 
the 81 school district offices by 2015.

Districts are critical in the provi-
sion of quality education because 
of their close proximity to schools. 
But most of them are in too parlous 
a state to render meaningful service 
to schools.

Basic Education Minister Angie 
Motshekga announced plans to bol-
ster districts during a Council of Edu-
cation Ministers’ meeting recently. 

She said that in strengthening the 
districts, attention should be paid to 
the skills development of district offi-
cials and there should also be a focus 
on expenditure patterns, including 
monitoring of spending, particularly 
on important items and activities.

Education observers pointed out 
that the current state of districts 
is characterised by confusion and 
incoherent organisational structure 
and that officials are ill-equipped to 
provide quality professional support 
to schools.

Pandor, who spoke at a district col-
loquium in Johannesburg four years 
ago, pointed out then that of the 79 
districts, six performed very well, 60 
were average performers that could 
do much better and 13 were doing lit-
tle to serve education and should be 
under firm provincial watch.

Answering questions from the 

Teacher, department of basic education 
spokesperson Granville Whittle said 
the focus on strengthening districts 
was given impetus by Motshekga’s 
newly unveiled 2014-2025 blueprint to 
overhaul the education system.

He said the envisaged changes are 
linked to problems experienced by 
districts. They include clearly defin-
ing the support that districts should 
be obliged to provide and clarifying 
the roles and responsibilities of the 
professional staff.

However, the Institute for Democ-
racy in South Africa’s education 
expert, Russell Wildeman, said he 
doubted whether the plans would 
ever be implemented given the 
department’s history. He said the 
plan to revitalise districts was just 
another “positive but symbolic 
commitment about something that 
won’t happen”.

“I have severe reservations about 
this happening. The national depart-
ment has never really been keen to 
decentralise power to provinces, 
which have been shorn of a quality 

Tackle matric successfully
Sameerah Karolia

With just a few weeks to go before 
the 2010 matric examinations, learn-
ers should be hard at work prepar-
ing for the challenge.

Shereen Dindar, Demartini life 
coach for the Centre for Lifelong 
Learning and Skills Training, who 
is a former English matric teacher, 
advises matriculants to “keep calm, 
eat healthily and exercise during this 
time to keep stress levels down”.

“The key is to work consistently 
and constantly, pacing yourself with 
a scheduled timetable according to 
papers,” she said.

The Western Cape education 
department has compiled a book-
let, Tips for Success, which provides 
advice on how to prepare for the 
final exams. The booklet advises 
learners to start studying as early 

There are doubts that Angie Motshekga’s 
plans will yield the desired results, 
writes Thabo Mohlala

and redress mandate. Provinces have 
been reduced to mere administra-
tive centres that lack flexibility and 
manoeuvrability,” said Wildeman.

Reaction from the three main 
teacher unions was subdued. While 
they support the plans in principle, 
they expressed disappointment about 
the time it would take the department 
to fix the districts, given the pivotal role 
they play in supporting schools. 

Chris Klopper of the Suid-Afri-
kaanse Onderwysersunie said bol-
stering districts represents a positive 
development, which the union sup-
ports. However, “we feel 2015 is way 
too far [ahead] and [we] would have 
liked it [the time span] to be shorter, 
given the important role districts 
play in our education,” he said.

The South African Democratic 
Teachers ’  Union ’ s  Mugwena 
Maluleke said the union supports the 
move within the context of the 2014-
2025 action plan, which clearly speci-
fies timelines and has measurable 
milestones that must be achieved.

“But the problem is that provinces 

are autonomous from the national 
department and can use the budget 
to meet their own priorities. We saw 
this happen with teacher develop-
ment where most of them refused to 
implement it.

“Education is a national priority. 
The department should ring-fence 
a certain amount in the budget 
towards achieving specific goals,” 
said Mugwena.

The National Professional Teach-
ers’ Organisation of South Africa’s 
president, Ezra Ramasehla, sees the 
problem as political. He said the 
failure of districts has to do with 
the fact that the “majority of people 
employed at districts do not have 
the requisite expertise because they 
were brought in through a redeploy-
ment policy of the ruling party and 
its alliance partners.”

as possible on a daily basis so as to 
manage time effectively; attend 
school regularly; practise read-
ing and writing skills, which will 
improve with time; ensure that you 
have all your textbooks and work 
systematically through them; eat 
healthily and exercise throughout 
the year; surround yourself with 
positive, happy people who will sup-
port you throughout this time; plan 
and work hard;  make sure you have 
handed in all your practical assess-
ment tasks or you will receive a 
“999” rating, which means incom-
plete. Such a mark will prevent you 
from matriculating.

The Molteno Institute for Lan-
guage and Literacy, an NGO that 
helps people improve their literacy 
skills, advises learners to make use 
of the five top preparation tips for 
exam success: read, review, revise, 

relax and plan. According to the 
chief executive of Molteno, Masen-
nya Dikotla, learners should keep 
the following in mind. First, read 
carefully through your work. The 
key is to summarise the content in 
your own words so that, when the 
time for revision comes, you should 
be steering away from textbooks and 
revising your own notes.

Use helpful study techniques such 
as mind-mapping. This entails using 
diagrams to represent words, ideas, 
tasks, or other items linked to and 
arranged around a central key word 
or idea. These symbols can help with 
memory recall by remembering pic-
ture cues. Whatever you’re drawing, 
the key is to use pictures and words 
to help you recall concepts easily.

Work with study partners. Team 
up with someone who has differ-
ent strengths from your own so that 

you’re able to help each other. Before 
the exam, take time to relax. Spend 
no more than an hour reviewing key 
concepts as taxing the brain at this 
late stage can cause you to panic. 

Time management is crucial to 
exam success. Spend the first 10 min-
utes simply reading through the paper 
and allotting time to answering each 
section of the paper according to how 
many marks have been allocated. 

Tips for Success advises learners 
that, on the day of the exam, they 
should arrive early; take time to read 
and understand the instructions; 
preview the question paper and 
allocate writing time appropriately; 
tackle each question systematically; 
write down something for each 
question; and set out your answers 
clearly. If you feel you are unable to 
answer a question, don’t panic; and 
stay in the exam until the end.

Former education minister 
Naledi Pandor
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Thabo Mohlala

T
he recent public service 
strike has left a trail of 
despair among  grade 
12 learners who are con-
cerned about the loss of 

preparation time for this year’s mat-
ric exams.  

This is the second major strike in 
three years to hit the public sector, 
with education being the biggest 
casualty. The strike has disrupted 
preliminary matric exams and has 
thrown into disarray revision plans 
with just a month to go before mat-
ric learners sit for their final exams. 

A the time of going to press, 
Cosatu-af f i l iated unions had 
rejected government’s revised offer 
of a 7.5% salary increase. They were 
strategising about their next plan of 
action.

Nervous grade 12 learners told 
the Teacher that they had not even 
completed the syllabus and fear that 
there is not enough time to prepare 
for the final examinations. 

Mpumi Zitha, 18, of Fumana Com-
prehensive School in Katlehong, 

Ekurhuleni, said after their teachers 
joined the strike learners felt “aban-
doned” and attempts to set up their 
own study group failed.

Zitha, who wants to become a 
chartered accountant, is particu-
larly worried because her core sub-
jects include mathematics, science 
and accounting, “which you cannot 
study on your own”. And by the time 
the strike started, she said, they 
were about to finish the maths syl-
labus but were still way behind in 
chemistry and accounting. 

“Now this worries me sick and 
with such little time left I have seri-
ous reservations that we will finish 
the syllabus. Even if we try to, it 
would be a rushed process. Although 
I will try to work hard until the last 
moment, my confidence is at its low-
est point.” 

Her concerns are shared by Neo 
Mhlongo, a 17-year-old grade 12 
learner at Rondebult High School, 
also in Ekurhuleni. Mhlongo is tak-
ing maths and science as his core 
subjects because he wants to study 
chemical engineering or compu-
ter science at university. And this 

‘With such little time left I have serious 
reservations that we will finish the 
syllabus. Even if we try to, it would be a 
rushed process’

depends largely on how he performs 
this year. 

“I am very disappointed about the 
strike. Why didn’t it take place ear-
lier, why now when we are about 
to sit for final examinations? What 
this means … is that my dreams of 
studying at university have all but 
vanished. My grandparents are 
using their combined meager pen-
sion grants to put my sibling and me 
through school.

“My wish is to pass well this year 
so that I can go to university and 
this would give them a financial 

break. But the strike looks destined 
to dash all my hopes,” he said. 

Meanwhile, Basic Education Min-
ister Angie Motshekga told a meet-
ing of the Council of Education Min-
isters in Pretoria early last month 
to strive for a 10% increase on last 
year’s matric pass rate of 60.7%. She 
said: “We owe it to the learners, the 
country and our people to improve 
grade 12 results”. 

But experts said a 10% increase 
is too high a target to attain even 
without the strike. Alan Clarke, a 
former principal and education 

management consultant, said the 
strike would certainly exacerbate 
the situation. “Ten percent is a very 
significant number and cannot be 
achieved within one year. It is not 
something that you can achieve in 
nine months. To achieve this, you 
need to start from grade nine.”

Education expert Russell Wilde-
man of the Institute for Democracy 
in South Africa said teachers would 
have to “roll up their sleeves” to pre-
vent poor matric results as a result 
of the strike. He said in poor and 
struggling schools it would be dif-
ficult to re-establish a culture of 
learning. 

Meanwhile, the Democratic Alli-
ance has raised questions about 
the department of basic education’s 
ability to ensure that the no-work, 
no-pay rule for striking teachersw 
is enforced. This comes after the 
Mail & Guardian reported that the 
data necessary to do so equitably 
and accurately could be seriously 
flawed.

In a statement DA spokesperson 
on education James Lorimer said 
the problem with the no-work, no-
pay policy comes in when keeping 
track of who was at work and who 
stayed away. 

Additional reporting by Ryan  
Hoffmann

This is the third article in a series 
of five designed to help life-orien-
tation educators in their practical 
use of resource manuals and les-
son plans provided for physical 
education.

To encourage a passion in children 
for regular exercise, we encourage 
schools to incorporate time in their 
weekly roster for each learner to par-
ticipate in physical activity. 

Teachers are encouraged to pro-
pose any other examples to fulfil the 
various assessment standards.  This 
month’s example is on the Assess-
ment Standard two for grade one. 

Described here are exercises eight 
and nine of the Young Heroes Teacher 
Resource Manual for grade one.

Exercise 8: Hula-hoop jump
Place hoops one after the other in a 
line, with a beacon at either end. The 
children have to leap into each hoop 
with one foot only, from beginning 
to end. They can then jump with two 
feet together. Then place hoops in 
zigzag formation, causing the child-
ren to rotate their bodies slightly to 
jump into each hoop. Children can 
go immediately after each other and 
this can be sent out double — in two 
lines competing against each other. 

Ten to 12 hoops and four beacons 
are needed for this exercise. The aim 
is to enhance gross motor ability, 
overall body coordination, balance 
and agility. 

Exercise 9: Sticks 
You will need three sticks roughly 
75cm in length. Position them paral-
lel to each other, 1m apart. The first 
learner will run towards the (hori-
zontal) sticks and will jump before 
the first stick, land once (on one foot) 
between the first and second sticks, 
jump and land again between the 
second and third sticks and then 
spring as far as they can away from 
the third stick. The coach must move 
the third stick to where they land. 

All the learners will then complete 
their jumps from this end, moving the 
third stick (where necessary) further 
and further away. Once everyone has 
had a turn, start again, but from the 
other end. The same concept is used 
from this side where the first stick will 
be moved further and further back. If 
a learner cannot make the jump they 
are out of the game. 

Win sports equipment
Read all the articles and stand a 
chance to win sports equipment to 
the value of R10 000 for your school! 
One primary school in each of the 
nine provinces will win the prize. 
Life orientation educators can enter 
the competition. More information 
will follow in the November issue.

For queries on resource manuals for 
Foundation phase contact Norman 
Mphake at the department of basic 
education on 012 357 3436  Mphake.
n@dbe.gov.za 

Making physical 
activity fun

With just a month to go before finals, matric learners have a lot of 
catching up to do. Photo: Lisa Skinner
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Cash up 
for grabs 
in PEO 
competition

T
he 2009 PEO Grade R 
Competition attracted 
entries from a range of 
schools from all of South 
Africa’s nine provinces.

TheTeacher, RedCap Foundation, 
AfriSam, McCarthy Limited and IPEB 
are pleased to announce details of the 
2010 PEO Grade R Competition.

This is a national competition 
open to all grade R classes registered 
with the department of education. 
The winning grade R class in each 
province will receive R10 000.

To enter, the school must answer 
the following questions:
l How do you in your school use 
play to build a child’s confidence?
l How do you in your school use play 
to teach children to solve problems?
l How do you in your school use 

Thabo Mohlala

This year’s Education Week Conven-
tion and Learning Expo will put the 
spotlight on technology as an inno-
vative tool to enhance classroom 
teaching and learning.

To focus on this, organisers have 
incorporated the Education Tech-
nology Indaba, which will serve as 
a platform for teachers and technol-
ogy solution providers to look at cre-
ative ways of integrating informa-
tion and communication technology 
(ICT) into education.

Government, which has invested 
huge resources into ICT, will be rep-
resented by Basic Education Min-
ister Angie Motshekga and Deputy 
Minister of Science and Technology 
Derek Hanekom.

play to encourage your children to 
be creative?
l How do you in your school use 
play to encourage your children to 
be good at working in groups?
l How do you encourage your child-
ren to play in a way that encourages 
them to explore the world?
l What games do you play to pro-
mote movement and physical  

development — for ideas, have a look 
at the RedCap Foundation YOUNG-
HEROES Life Orientation Manual 
which can be accessed through the 
department of education’s School 
Safety and Enrichment Programmes 
— contact 012 357 3436 or download 
from www.redcapfoundation.org
l Describe how, if you win, you 
would spend the money for the ben-
efit of your grade R learners.

Pictures are welcome to support 
your answers. You must also tell 
us who you are by filling in details 
such as school name, EMIS number, 
grade R teacher’s name, principal’s 

name, contact person, contact num-
bers, fax number, email address, 
physical address, postal address, 
and provincial location.

Judges will use the following crite-
ria to select winners: All the questions 
must be answered and the answers 
must convince judges that the teacher 
uses play effectively and understands 
the value and importance of play in 
the development of young children.

The judges’ decision is final and no 
correspondence will be entered into.
The judging panel will comprise 
representatives from theTeacher, 
RedCap Foundation, AfriSam, 

McCarthy Limited, the department 
of education and IPEB.

Rules: Winners of the 2009 PEO 
Grade R Competition may not enter 
the 2010 competition. Only one entry 
per grade R teacher. Entries may not 
exceed 10 pages, but you can add as 
many pictures as you wish. The clos-
ing date for the competition is Tues-
day November 30 2010.

Entries may be posted to PEO 
Grade R 2010 Competition, P O Box 
843, Hyper by the Sea, 4053, Dur-
ban, faxed to 031 261 5213 or emailed 
to nelen@ipeb.co.za. Helpline:  
031 261 5212 or nelen@ipeb.co.za.

A fitting example of how to har-
ness the power of technology in the 
classroom is a program called Talk-
ing Stories. Developed by Kathy 
McCabe, director of Radical Learn-
ing, it shows that technology can be 
fun while teaching foundation phase 
learners how to read. McCabe said 
all learners at the primary phase can 
benefit from the program.

McCabe, a self-taught computer 
genius, said the idea came about after 
she realised that many learners in 
Western Cape schools could not read.

“I thought of ways of harnessing 
technology to teach learners how to 
read while also becoming hands-on 
with technology,” said McCabe.

Radical Learning supplies custom-
ised learning software and training 
to underprivileged schools in Cape 

Town. McCabe said that, although 
the project started in the Western 
Cape, the program is spreading to 
other provinces.

Talking Stories is linked to the 
national curriculum. It is easy to 
navigate, providing worksheets for 
each story as well as notes for teach-
ers and caregivers. McCabe said 
teachers using the program have 
hailed it saying it “improved read-
ing by up to 71% in reading scores of 
grade one learners over a period of 
two school terms”.

With just a touch of the text and 
pictures on a computer screen, 
children who read a Talking Story, 
prompt a voice in different languages 
such as English, isiXhosa, isiZulu 
and Afrikaans. Each story comes 
with three interactive, fun reading 

activities, said McCabe. “There are 64 
graded stories across a variety of gen-
res, providing for the different read-
ing levels of individual learners.”

Macmillan South Africa has come 
to the party and it will “provide 
back-up, reading books and wall 
charts to support the program’s 
software at schools”. The software 
is compatible with all networks and 
individual workstations, laptops and 
interactive whiteboards in Windows 
and open-source environments.

Plans are afoot to partner with 
cellphone operators to make the 
technology available on cellphones. 
McCabe said the company is capital-
ising on the fact that a majority of 
South Africans, especially those in 
the rural areas may not own books 
or computers but have cellphones.

“Why not use these powerful devices 
to promote a reading culture in the 
home? Kids love to use cellphones and 
they love stories,” said McCabe, adding 
that the software is not complicated 
and “very little would need to be done 
to make it cellphone-compatible”.

She said a partnership in which 
children will not incur any costs 
to access the technology is being 
explored. “We are really looking to 
team up with a cellphone operator 
with ‘heart’ because the intention is 
not to make profit,” she said.

The Education Week Conven-
tion and Learning Expo will take 
place on September 28 to 30 2010 
at Emperors Palace, Gauteng. For 
more visit: www.educationweek.
co.za.

Convention will highlight technology

Nombulelo Khumalo, grade R teacher at Phenduka Combined Primary School, was the KwaZulu-Natal 
winner of the 2009 PEO Grade R competition.

EDUTEL SETTING THE PACE WHEN IT COMES TO UPSKILLING OF EDUCATORS

O
GOOD

TO

TO
BE TRUE?

TRY
U

! !
S !

ASSESSOR TRAINING (Or programme of your choice) for as little as 

 over 10 months!R800 or R80 per month

that’s not all!!

* TOP PERFORMANCE “Your outcomes-based programme 
on becoming a top learner”

other programmes to choose from:

MODERATOR, NQF 6 (10 Credits) FACILITATE LEARNING (OBE), NQF 5 (10 Credits)

Lead & Manage People, NQF 6 (20 Credits) Manage Teaching and Learning, NQF 6 (20 Credits)

NQF 6 Credits

Manage Organisational Systems &Physical & Financial Resources, NQF 6 (20 Credits)

Understand School Management & Leadership in the SA context, NQF 5 (10 Credits)

Manage Policy, Planning, School Development & Governance, NQF 6 (20 Credits)

Develop a Portfolio to Demonstrate School Management & Leadership Competence, (10 )

SUBSCRIBE NOW and receive with your subscription:

complete and post to: EDUTEL,

PO BOX 6596, WESTGATE, 1734
please send me info on subscribing to Teacher
Skills Programmes as advertised in THE TEACHER

NAME:

ADDRESS:

POSTAL CODE:

TEL (H):

(W):

(CELL):

Tel: (011) 760-4251 

        Fax: (011) 768-1248

         e-mail: edutel@iafrica.com 

         website:  www.edutel.co.zaWe also offer: National Diploma Human Resources Management & Practices, NQF5 and the National Certificate & Diploma: OD ETDP NQF5



6

 September 2010 theTeacherTechnology

Teaching 
for the 
future

T
he biggest challenges 
facing teachers in the 
21st century is equipping 
their learners with the 
skills that enable them 

to take up their place in the econ-
omy, according to Lauren Wood-
man, senior director of Microsoft’s 
government and education team.

Woodman said equipping children 
with problem-solving skills, the abil-
ity to think critically and work col-
laboratively were critical outcomes 
to ensure that upon finishing school 
they will have the skills that make 
them employable.

“Technology, certainly, is a skill 
that we can use to reach out to learn-
ers with throughout the world, espe-
cially in rural areas,” Woodman said.

Woodman said she grew up in a 
rural part of Texas where computers 
were not part of the learning proc-
ess for her. She said these days tech-
nology can bolster the learning and 
teaching experience through satel-
lite classes, for example, as well as 

Microsoft’s Cloud Computing con-
cept through which education can 
be rolled out much more cheaply on 
a wider scale, thus benefitting more 
pupils than anyone had envisaged.

“The biggest challenge we face is 
ensuring that we find ways to make 
sure that education helps children 
prepare for tomorrow,” she said.

Microsoft is expecting to find won-
derful examples of good practices in 
the classroom when the global Part-
ners in Learning teachers’ competi-
tion takes place soon in Cape Town.

Speaking during the Imagine Cup 
technology contest for students held 
in Poland, Microsoft’s vice-president 
for education, Anthony Salcito, said 
technology is not the issue but ensur-
ing how it can be better utilised in 
terms of providing access to informa-
tion and ensuring relevance in the 
classrooms of the 21st century is.

To illustrate his point, and empha-
sise the urgency of tackling educa-
tion differently, Salcito showed del-
egates a video in which an American 
student criticised the tertiary system 
for not adapting its teaching meth-
ods to the 21st century.

In the humorous video, a student 
explains why he quit studies, saying 

To equip children for the workplace in the 
21st century, conventional teaching must 
give way to the use of technology

Kieron Ekron and Jaco Jan Bijker from the University of Johannesburg participated in the recent Imagine 
Cup in Poland aimed at encouraging students to use technology in tackling the toughest challenges 
identified by the United Nations Millennium Development Goals.

how a professor stands in front of 
an auditorium before 40 or 200 stu-
dents, whose names he would not 
even have learnt. The student says 
he bought textbooks he never even 
opened — there was better informa-
tion available on the internet. “We 
take tests based on how many facts 
we can memorise, but society doesn’t 
care because, in the information 
age, facts are free,” the student said. 
“We’ve lost sight of what education 
should be … it is about empower-
ing students to change the world for 
the better. I dropped out of school 
because my school interfered with 
my education,” the student said.

After the Imagine Cup, world 
leaders gathered at the fourth 
annual Education Leaders Forum 
in Warsaw to examine how the pri-
vate sector, governments and edu-
cation systems could work together 
in delivering engaging, relevant and 
authentic experiences that would 
build stronger economies and more 
cohesive societies.

The Education Leaders Forum was 
attended by 135 delegates from 43 
countries, including Microsoft edu-
cation leader Reza Bardien and the 
University of South Africa’s executive 
director of ICT, Deon van der Merwe. 
At the forum, the spotlight fell on 
new ways of teaching and learning 
in the light of the global credit crisis 
and emphasised the need for faster 
production of new skills.

Microsoft president Jean Philippe 
Courtois said education should be a 
life-long quest, and that this ongo-
ing learning is what keeps life and 
work interesting.

Courtois said improving access 
to education is critical and that the 
demand for post-secondary educa-
tion is rising, especially in the devel-
oping world.

“A number of factors are fuelling 

this growth, however, the financial 
crisis has certainly played a role. The 
crisis has increased unemployment, 
disproportionately for youth in 
many countries, raising awareness 
of the need for higher education and 
skills development,” he said.

At the same time, in many coun-
tries, he said, budgets for education 
are being cut. “It’s clear that we will 
have to rethink traditional models to 
address the challenges this growth 
will create.”

Courtois said the dilemma faced 
by many around the world was 
improving access and quality with 
less money. “Many are looking to 
ICT to help. In essence, “Cloud Com-
puting” is a way of saying that, in the 
not-so-distant future, many of your 
IT needs such as computing power 
and storage will be provided to you 
as a service, just as a utility provides 
you with electricity today. The phe-
nomenon of Cloud Computing will 
mean that technology providers will 
build and manage massive data cen-
tres through which we can deliver 
IT services to businesses and con-
sumers alike on an on-demand basis 
where you pay only for what you 
use.” — The Teacher Correspondent

Building a nation 
through education
In a drive to keep the South African 
flag flying high, Brand South Africa 
and the department of basic educa-
tion have joined forces to launch two 
new campaigns, “Fly the Flag Fridays” 
and “Support the Class of 2010”.

South African school executives, 
teachers, learners and parents con-
tributed to an inspiring and successful 
2010 Fifa Soccer World Cup through 
participation in the football Fridays 
and the Fly the Flag campaigns. 

The department of basic educa-
tion and brand South Africa thank 
the schooling community for the 
energy injected into these domestic 
mobilisation initiatives.

The new campaigns step up to the 
challenge issued by President Jacob 
Zuma, in which he encouraged the 
country to sustain the pride and 
unity exhibited during Africa’s first 
World Cup. They also answer his call 
to invest in the future of the nation 
through education. 

At the 1Goal Summit, he said, 
“Our strongly held view is that the 
first Soccer World Cup tournament 
on African soil should have a lasting 
legacy. The most important invest-

ment in the future of any nation is 
in education. No legacy could be 
higher than that”.

Fly the Flag Fridays
From a teaching and personal devel-
opment perspective, the campaign 
is designed to motivate learners to 
link learning with the concept of 
building a successful, united nation, 
adds significant value to the educa-
tion system.

“Our flag is a proud symbol of our 
national identity and one that stands 
for hope for future generations. Fly-
ing the flag not only encourages us 
all to stand together, but unites us 
under a common vision and makes us 
a strong nation,” says Miller Matola, 
Brand South Africa’s chief executive.

Going forward, every Friday is “Fly 
the Flag Fridays” with learners being 
encouraged to wear their South Afri-
can team sports jerseys or t-shirts 
representing the colours of the flag 
to school. Each week has been allo-
cated a theme to add excitement for 
learners, and to instil in them that a 
successful nation is built on values.

To Page 25

Microsoft president Jean Philippe 
Courtois

ADVERTORIAL
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Nomusa Mdlalose

Nomusa Mdlalose has become 
the face of storytelling in 
South Africa. She strongly 

believes that, despite facing stiff 
competition from TV and other 
media, storytelling still has a signifi-
cant role to play in modern society. 

She founded Kwesukela Storytell-
ing Academy through which she 
trains and raises awareness about 
the importance of oral tradition. 

Mdlalose’s passion for storytelling 
dates back to her childhood when 
her father used to regale her with 
tales steeped in Zulu tradition and 
norms. Since then, she has pursued 
her dream of becoming an accom-
plished master storyteller up to ter-
tiary level. 

In 2007, she graduated with a 
storytelling masters degree from 
East Tennessee State University in 
the United States and is studying 

towards her PhD in folklore and 
mythology through the University of 
the Witwatersrand. She teaches oral 
and written literature at the Univer-
sity of Johannesburg.

In June, Mdlalose led a troupe of 
seasoned actors who toured major 
cultural centres around the country 
to promote this genre. Her storytell-
ing presentation relies on chanting, 
singing and movement as delivery 
techniques and she tells her stories 
in Zulu and English. 

“Storytelling carries with it wis-
dom and knowledge. Nowadays, 
it can be used as a communication 
vehicle through which people can 
resolve their differences in a more 
mature and less confrontational 
manner,” Mdlalose said. 

How old are you?  
In my mid-40s. 

How do you earn a living? 
By narrating stories.

Where did you grow up? 
In KwaMashu, Durban

Where and when did you start 
your primary schooling? 
I started my education at Daluxolo 
Primary from 1972 to 1975 and then 
went to Thandukwazi Higher Pri-
mary from 1976 to 1979 — both in 
Kwa-Mashu. From 1980 to 1983, I 
attended Mabuya Secondary School, 
then moved to Hulwazi Second-
ary from 1984 to 1986. Both are in 
Daveyton, east of Gauteng. In 1998, 

I enrolled with Unisa, then in 2005 
I went to East Tennessee State 
University in America. In 2009 I 
enrolled with Wits.

Did you have a favourite 
teacher? 
Yes, Ms Khuzwayo, at primary level.

Why were you so fond of her? 
Because she was the best teacher 
you could ask for. She sometimes 
shared her lunch with me. I thought 
her children were very lucky to have 
a mother who was a teacher. She 
gave me money during school trips 
when my parents could not afford it.

What influence did she have on 
you?
I was not observant enough to notice 
my teachers as role models.

Do you still have contact with 
her and, if yes, how? 
Unfortunately, no.

What were your favourite sub-
jects?

Maths and science.

What did you like about them?
We were told as children that maths 
and science were more important 
than anything else, and that you 
were more intelligent if you were 
doing those subjects. Careerwise, 
I wanted to be a doctor and I con-
tinued with maths and science until 
matric. 

From your point of view, what 
are the qualities of a good 
teacher?
One who is able to motivate and 
morally guide learners.

What are the things a teacher 
should never do or say? 
The teacher should not hate or hold 
grudges against a learner. 

What message do you have for 
teachers in South Africa?
They play a significant role in the 
children’s lives after their parents; 
teachers’ love and compassion mean 
the world to learners.

‘H
idden menace on our 
roads” was the title 
of the comprehen-
sion test I was giving. 

I immediately recalled an incident 
involving my former mathematics 
teacher Mulalo (not his real name). 
He taught me in 1984 while I was 
in standard four (now grade six). I 
admired his commitment and pas-
sion as a teacher.

I liked the comprehension passage 
because it highlighted sleep depri-
vation as one of the worst causes of 
accidents on our roads. Most drivers 
do not rest, let alone get enough sleep. 
As a result, they can doze off at crucial 
moments while behind the wheel.

My observation is that our traf-
fic officers do not seem to pay close 
enough attention to this as they look 
for other traffic violations such as 

Love and compassion make the difference

The importance of rest
speed, drivers’ and car licences and 
roadworthiness. 

It is not only on our roads but else-
where that people who do not sleep 
enough fail to perform their duties 
effectively and efficiently. I find it 
particularly inexcusable when peo-
ple deny themselves time to sleep as 
a result of spending too much time 
drinking or socialising until the wee 
hours of the morning. And Mulalo 
was one such person.

His mastery of mathematics cou-
pled with his commitment endeared 
him to most learners and staff, but 
he developed a habit of sleeping in 
class. I gathered the reason for this 
was that he used to drink a lot until 
very late at night, leaving little time 
for sleep.

He would enter the classroom and 
give us work, sit on his chair and 
pretend to be marking our books. 

Within five minutes, he would be 
snoring. At first, we were embar-
rassed by this behaviour but, with 
time, we got used to it. Some of 
the learners even went so far as to 

report him to the principal but the 
headmaster could not act because 
she needed evidence. 

Then, one day, an opportunity for 
evidence presented itself. The prin-
cipal, without being alerted by any-
one, arrived just at the time when 
Mulalo was fast asleep. We were all 
taken aback and eagerly waited to 
see what was going to happen.

By some stroke of luck, Mulalo 
picked up the scent of the princi-
pal’s perfume before she could come 
close enough to see for herself that 
he was asleep. With presence of 
mind, Mulalo started praying. 

I still remember the prayer, which 
went something like this: “Lord who 
art in heaven, I pray for the develop-
ment of our school. Help us to execute 
our duties loyally and responsibly. 

“I pray for our educators and our 
dedicated principal for strength and 
wisdom to sustain good governance of 
our school, in Jesus’ name, Amen.”

What a powerful prayer it was! 
When Mulalo opened his eyes, the 
principal was standing close by 

with a radiant smile on her face. “It 
is good to have teachers who care 
for their school and its leadership,” 
said the visibly impressed woman. 
“Thank you very much. A secret of 
success is in prayer,” she smiled. 

What I learnt from this experience 
— and this is something I always 
tell my learners — is the impor-
tance of having enough rest, par-

ticularly sleep. Not having enough 
rest or sleep may have serious con-
sequences just as Mulalo nearly got 
himself into trouble. Fortunately for 
him, all it took to avert this was the 
scent of perfume and a short prayer!

Livhuani Doboro teaches at Godide 
High School in Thulamahashe, 
Mpumalanga  

Nomusa Mdlalose: Telling tales



E
ach day, we put the fate 
o f  12 -mi l l ion  young 
people in the hands of  
385 000 teachers. Teach-
ers deserve great hon-

our and respect for such awesome 
responsibility, holding the fate of 
future generations in their hands. 
Yet teaching is far from the “noble 
profession” of which the ANC spoke 
in its Polokwane resolutions.

Being a teacher in the 21st century 
is tough: difficult pupils; hunger, 
poor nutrition and ill-health in com-
munities; over-sexualised 
or violent behaviour in 
the home; parents with-
out education; HIV/Aids 
and child-headed house-
holds — all this before we 
even start talking about 
wages, housing subsidies 
and the conditions under 
which we expect teachers 
to do their jobs.

One has immense sym-
pathy for teachers. All 
over the world, teacher 
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In praise of our teachers
October 5 is World Teachers’ Day, an annual event held since 1994. Unesco’s website indicates that 
this is ‘an occasion to celebrate the essential role of teachers in providing quality education’ 

strikes happen. It may be 
that the recent strike is a 
disaster for education in 
South Africa, but it is not 
the end of the road.

Teachers’ pay is poor. 
When middle-class teach-
ers can barely afford a 
car or the deposit for a 
house, when promises of 
improvements vanish as 
junior officials intensify 
paperwork rather than 
support, we are, indeed, 
far from a conducive envi-
ronment for learning.

Resolutions taken at 
the teacher summit a year 
ago for increased coordi-
nation between training 
institutions/universities 
and the teaching profes-
sion are taking painfully 
long to become a reality. 

Urgent district improve-
ments and teacher sup-
port are not yet reflected 
in actions or budgets.

Education outcomes in 
South Africa are almost 
the worst in the world. 

Many teachers are 
demoralised and want 
to leave the profession. 
Funza Lushaka bursaries 
and efforts of organisa-
tions such as Teach SA to 
attract fresh talent into 
the profession are only 
the tip of the iceberg.

Teachers and their 
unions fall too easily into 
victim mode. We hear 
teacher regions on public 
radio wash their hands 
of deep-rural kids say-
ing that “nothing can be 
done” because of unfair 
inequalities and the real 
legacies of colonialism. 
Some regions of Sadtu 
were desperate to strike, 
panting for so-called 

militant action. Threats are issued 
against pupils and to burn the cars of 
non-strikers. 

This behaviour of a small group 
of thugs rests on intimidating and 
instilling fear among principals or 
fellow teachers. Until good teach-
ers find their voices or pupils see 
off these thugs (like at one school 
recently, where pupils threw stones 
at the cars of marauding strikers), 
the public face of teachers will not 
win endless sympathy.

There are too many cases in “nor-

mal times” of principals threatened or  
manoeuvres to ensure that union offi-
cials or pals get the jobs. There is too 
much direct politicking in education 
and too little leadership and partici-
pation by the poor.

This current situation is the only 
one we have; these pupils and com-
munities are where we are today. We 
cannot wish for perfect conditions 
before we decide to change our lives.

We must start with our realities 
and work the situation as it is. While 
there is much wrong to fix, if we 
never rise above our circumstances 
we will never learn to fly. This doesn’t 
call for miracles or a single solution. 
The only magic is at the coalface of 

learning where teacher meets pupil 
and the intellectual assets of our 
nation are nurtured to grow.

Any teachers’ strike threatens 
results and outcomes, adds instabil-
ity and deepens mistrust between 
departments and teachers, pupils and  
principals. The support of parents 
and the community could well vanish 
for years to come.

Perhaps this is the lesson of the 
teachers’ strike. We need to improve 
pay and the working conditions of 
our teachers for education to be the 
national priority we all want it to be. 

At the same time, the public should 
assure teachers of their support 
and the strong desire for improved 

schooling outcomes. This requires the 
involvement of the public, parents, 
school governing bodies, learners, the 
government and its officials as well as 
teachers and their unions. Improve-
ments will take more than a day.

On this Teachers’ Day, let us be 
reminded that the ultimate key to 
improving education is the teachers 
and what they are able to do. Teach-
ers are at the heart of South Africa’s 
future and should be saluted: the fate 
of the country’s children lies squarely 
in their hands.

Graeme Bloch is author of “The 
Toxic Mix: What is wrong with SA’s 
Schools and How to Fix It”

We need to respect and nurture our 
educators, writes Graeme Bloch 
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A reality we’d rather ignore
Rural teachers have little support 
in dealing with the demands of  
multiple-age classes

Tsakani Chaka

I
t is very easy to condemn teach-
ers when they go on strike, but 
ponder this for a moment. 
Imagine trying to teach 30 chil-
dren aged between five and 15 

in one room, ranging from those with 
no school experience at all, unable to 
read and write, to those who are liter-
ate and want to get subject and liter-
acy knowledge to survive (if they can 
afford to go on to secondary school 
and escape a future of poverty).

Imagine, too, that some of your 
five-to-15-year-olds have parents who 
move between farms seasonally and 
are illiterate, and that some have 
passed foetal alcohol syndrome on to 
their children — meaning that some 
of your learners have very low atten-
tion spans and an inability to learn.

What you are imagining is the real-
ity that faces many of our teachers.

The Education Policy Consortium’s 
recent analysis of education depart-
ment data for 2004 to 2007 reveals 
that multigrade teaching is prevalent 
in more than a quarter (26%) of South 
African schools.

More than a quarter of South African schools have multigrade classes.  
In such situations, the teachers often focus on the highest grade, 
neglecting the younger children. Photo: Delwyn Verasamy

Multigrade teaching involves 
teaching a number of grades in one 
classroom and by the same teacher. 
Multigrade teaching arises from 
necessity, as a result of low popula-
tion density in the area served by 
the school, declining learner and 
teacher numbers and high teacher 
absenteeism.

Multi-grade schools tend to be 
found in poor, remote areas in 
which public transport is less than 
reliable or even nonexistent. 

Such schools are also usually 
under-resourced.

Our education system is designed 
with mono-grade or single-grade 
classes in mind. This is evident in 
the policies and practices regarding 
teacher training and the curriculum, 
as well as in the support provided 
for teachers and schools.

Departmental support for multi-
grade schools doesn’t generally dif-
fer from the support provided to 
mono-grade schools, despite the 
fact that the multigrade situation 
presents unique challenges.

Officials aren’t sufficiently famil-
iar with the situation in such class-

rooms to provide the support needed 
to deal with multigrade learners.

Training workshops for different 
subjects and grades are often run 
concurrently, forcing multigrade 
teachers to attend only one aspect of 
the training, despite being respon-
sible for teaching several learning 
areas and grades.

Some multigrade teachers admit 
to paying more attention to the high-

est grade in their particular classes, 
meaning that the lower grades are 
relatively neglected.

Aggravating it all is the fact that 
the department of basic education’s 
provision of teachers is based on the 
number of learners rather than the 
number of grades the school offers.

Recently the department has 
begun to think of strategies to sup-
port multigrade teachers as part of 

its rural education strategy.
In addition, one provincial edu-

cation department — the Western 
Cape — has started a programme 
to train and support multigrade 
teachers to improve learners’ per-
formance in reading, writing and 
mental mathematics. But the efforts 
to improve multigrade teaching are 
still minimal.

Education policies relating to cur-
riculum and teacher training and 
development need to take the multi-
grade context into account.

Teacher training institutions need 
to prepare and equip teachers to 
deal with multigrade learners.

Departmental officials need to be 
equipped to support teachers with 
strategies for multigrade teaching. 

The sensible way to kick-start the 
process of acknowledging the reality 
of multigrade teaching is to create 
dialogue between the department of 
basic education, multigrade teach-
ers and organisations and individu-
als with expertise in the area.

Not to acknowledge this evident 
reality is tantamount to setting 
the learners and teachers in those 
schools up for failure.

Tsakani Chaka is a researcher at 
the Centre for Education Policy 
Development. This article was first 
published in the Mail & Guardian
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1. National Certificates - post grade 12

Business Studies Intro N 4 – N6 

1. Business Management
2. Marketing Management
3. Financial Management
4. Human Resources Management
5. Management Assistant
6. Educare
7. Legal Secretary
8. Tourism
9. Public Relations

Engineering Studies 

1. Mechanical Engineering  N4 to N6
2. Electrical Engineering N4 to N6
3. Mining Studies – N1 to N3 only
4.	 Certificate	of	Competency
5. Wireman’s Licence and Master 

Wireman’s Licence

2. National Certificate Vocational (NCV) 

1. Marketing
2.	 Office	Administration
3. Finance, Accounting and    

Administration

4.	 Information	technology	and	Computer		
Science

5. Agriculture
6. Engineering and Related Design
7.	 Electrical	Infrastructure
8. Tourism
9.	 Hospitality

3. Hairdressing – accredited with the  
 Service SETA

4. Chefs Training –  internationally with  
 City and Guilds

5. Skills Development Centre:   
         Learnerships/Short Courses/  
 Satellite Campuses

Choose a mode of delivery to suit 
to your life-style: 

Full-time/Part-time/Correspondence

Campuses on:

Amandelbult,	Carletonville,	Krugersdorp,	
Krugersdorp-West,	Magaliesburg,	Randfontein

(Note	that	not	all	programmes	all	offered	on	all	the	
campuses)

Unique learning 

opportunities available 

on your doorstep in 2010

mgwestcol

Contact details:

Salomé du Toit - Email: info@westcol.co.za.	Tel:	(011)	692	4004/82.	Fax:	(011)	692	3404

Jim Freeman

R
esurrecting South Afri-
ca’s struggling further 
education and training 
(FET) sector will be an 
even more formidable 

task than government initially feared 
and will require a multibillion-rand 
investment before it can begin to 
alleviate critical skills shortages.

The department of higher edu-
cation and training (DHET) has 
already extended its begging cup to 
Finance Minister Pravin Gordhan 
for an undisclosed amount but, with 
unpromising economic conditions, 
the bulk of the funds will have to be 
sourced elsewhere. The department 
is eyeing the accumulated billions of 
the National Skills Fund (NSF).

The main focus of the two-day 
national FET summit which starts in 
Gauteng on September 3 is to inform 

stakeholders and secure their com-
mitment to the sector rescue plan. The 
basis of the plan was laid in a process 
begun by an FET round table hosted 
by the department on April 9 and 
continued by five task teams compris-
ing government, organised business, 
trade unions, employer organisations 
and professional bodies.

Areas of work encompassed investi-
gating models of autonomy and legal/
policy actions, programmes, planning 
and funding for 2011 and beyond, 
examinations and planning support 
for colleges for next year with regard 
to staffing and learner recruitment.

A discussion document compiled 
by DHET director general Mary Met-
calfe said the project had proceeded 
“very well” but that post-summit 
processes will be “critical”.

“We are planning to inform all col-
leges of the recommendations of the 
summit and of the decisions of the 

FET in trouble: 
30 of 50 are 
high risk
Major task ahead to resurrect struggling sector

minister [of higher education and 
training]. After the summit, we plan 
to work intensively with provinces 
and prioritised colleges to provide 
support for their operational plan-
ning for 2011 and implementation of 
the summit outcomes.”

A footnote adds that analyses by the 
DHET have shown that 30 colleges 
are in the high-risk group of insti-
tutions, the functionality of which 
is threatened as they “will not have 
sufficient NPNC funds and/or their 
salary costs exceed the total income 
budget”. [NPNC means “non-person-
nel, non-capital costs” — that is, oper-
ating costs excluding salaries.]

“These colleges are operating at a 

deficit and it would not be possible 
for them to carry out their mandate 
of effective teaching and learning. 
In addition, staff retrenchments 
may become necessary because of 
 insufficient funds.”

The footnote concludes that nine 
of the colleges were presented with 
qualified audit opinions.

There are currently 50 FET col-
leges operating on 263 campuses 
 throughout South Africa.

Metcalfe says that the original 
terms of reference of “task team 
five” included:

• Working intensively with priori-
tised colleges to provide support for 
their operational planning for 2011;

• Assisting college councils to 
develop budgets;

• Identifying areas of staff short-
ages across all colleges;

• Engaging provincial depart-
ments of education to assess whether 
suitably qualified staff who had left 
colleges could be rehired;

• Contemplating other innovative 
ways to fill vacancies;

• Managing the convergence of 
staff provisioning and programme 
funding; and

• Investigating innovative and 
effective models for learner recruit-
ment and guidance.

“We now think that this task has 
been underestimated,” the docu-
ment says. “Our work has shown that 
previous change initiatives have too 
often been hastily introduced, super-
ficially explained and communicated, 
imposed on the system with limited 
understanding of the consequences 
at college level and without the neces-
sary resources and support [see page 
6, “Differentiating the post-school sys-
tem is crucial”, by Mary Metcalfe].

“Colleges face considerable chal-
lenges in terms of the interrelated 
tasks of academic planning on the 
basis of programme funding and 
managing the human resources con-
sequences of this, both in enrolment 
and staff planning.

“In addition, the complexity of the 
programme planning with comple-
mentary funding streams will require 
support.” 

Other DHET documents reveal 
that the department will embark on 
a massive media campaign in Janu-
ary explaining post-school options as 
a prelude to the 2011 academic year. 
The campaign will focus on FET col-
lege programmes, learnerships and 
the activities of skills centres.

This follows from DHET Minister 
Blade Nzimande’s comment, while 
presenting his departmental budget in 
March this year, that “we must dispel 
the perception of colleges as a ‘conso-
lation prize’ to university entrance and 
make them institutions of choice”.

Of the R32-billion national budget 
for education and training, R17.5-bil-
lion was allocated to universities and 
only R3.8-billion to FET colleges.
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Jim Freeman

F
urther education and train-
ing (FET) colleges will have 
to increase their pass rates 
by up to half again if they 
are going to have appreci-

able success in stimulating short- to 
medium-term economic growth.

Government draft discussion docu-
ments admit that FET colleges have 
a “history of underfunding and inef-
ficiency”. They say systemic ineffi-
ciency “manifests itself in low pass, 
success and throughput rates. The 
average NC(V) [national certificate 
(vocational)] subject pass rate for 
2009 was 59.7%; for Report 191 the 
average subject pass rate was 51.6%.

“This represents an unacceptable 
loss of skilled persons to the labour 
market [and] a substantial unwar-
ranted financial burden on the fis-
cus,” the documents say.

The department of higher educa-
tion and training (DHET) believes the 
throughput rate must increase to 80% 
“if the system is to make an impact in 
the short to medium term on skills 
needs, particularly in the area of youth 
between the ages of 18 and 24 years”.

In education-speak NC(V) pro-
grammes are three-year interven-
tions that give grade nine learners 
an alternative to an academic mat-
ric. They were introduced to FET 
colleges in 2007 as qualifications 
designed to provide both theory and 
practice in real or simulated work-
place environments. Learners were 
further expected to study mathemat-
ics or maths literacy, languages and 
life orientation.

They replaced the old one-year 
Nated (now called Report 191) 
courses, which were reintroduced 
this year because of learner and 
industry resistance to the NC(V) 
concept. Nated courses, commonly 
known by their N1 to 3 descrip-
tors, require learners to spend nine 
months of the year working and the 
remainder in the classroom.

One discussion piece, “Aligning 
planning and funding for increasing 
access to post-school education and 
training in 2011 (and beyond)”, points 
to government keynotes such as the 
current Medium Term Strategic 
Framework 2009-2014, the Human 
Resources Development Strategy and 
the president’s emphasis on the need 
to increase apprentice and artisan 
training.

“The beneficiaries of these ini-
tiatives are in particular the high-
risk categories of the population, 
namely young people who are the 
most disadvantaged by the lack of 
absorption into the economy,” the  
document says.

“Unless there is a significant shift 
to increase resources to the FET col-
leges sector, it is unlikely that the 
aspirations of youth and the objec-
tives of the democratic state will be 
achieved.” As reported elsewhere in 
this edition of the Mail & Guardian, 
about 43% of seven million 18- to 
24-year-olds “are not in education, 
employment or training of any kind”.

The document says that “current 
enrolment in the education system is 
significantly skewed towards schools 
and university education, with the 
result that total enrolment (or partic-
ipation) exhibits an abnormal hour-
glass shape”.

This is reflected in resource alloca-
tions — in this year’s DHET budget, 
R17.5-billion of nearly R22-billion 
earmarked for public education insti-
tutions went to universities, while 
only R3.8-billion was channelled into 
the college sector.

There are three million frustrated 
young people sitting at home and 
this number grows by more than 
500 000 each year. There are about 
220 000 learners — about 58% of 
them enrolled in NC(V) programmes 
— signed up at public FET col-
leges and another 100 000 at their  
private counterparts.

The department plans to increase 
public college enrolment to one mil-
lion learners by 2014. It initially 
envisaged that 350 000 of these — 
250 000 on three-year programmes 
and the rest on one-year courses — 
would be funded by the taxpayer to 
the tune of R13.288-billion over and 
above its annual fiscus allocation, but 
recent indications are that its hopes 
will be dashed.

“There isn’t the money,” director 
general Mary Metcalfe said.

T
hat leaves only the National 
Skills Fund (NSF) and mon-
ies allocated at the discre-
tion of the country’s 23 

Setas (sector education and train-
ing authorities). This potentially 
amounts to another R3-billion a year. 
There are also accumulated NSF 
reserves thought to be more than  
R5-billion.

It’s extremely unlikely, though, 
that the Setas and their business 
and labour stakeholders will allow 
wholesale looting of the fund. For 
one thing, they are obliged to support 
those private providers of education 
and training that offer relevant voca-
tional programmes that their govern-
ment-funded brothers do not.

For another, the Setas are account-
able to their stakeholders for the 
effective use as well as disburse-
ment of training grants, as are the 
 custodians of the NSF.

There is widespread acceptance in 
Seta ranks that partnerships with the 
public FET sector are essential and 
unavoidable — given that they report 
to the DHET as much as to their 
individual boards. However, there is 
equally widespread scepticism based 
on the colleges’ track records.

One of the foundation documents 
for the national FET summit starting 
on Friday (September 3) states that 
“colleges are generally weak in their 
capacity to raise additional revenue 
from alternative sources.

“While there are a range of exam-
ples of colleges engaging with Setas 
and companies to offer particular 
programmes, the current image of 
the colleges, particularly in terms 
of poor quality, undermines their 

capacity to meaningfully target pri-
vate sector funds. The question of 
quality is critical if colleges are to 
achieve sustainable growth.”

It says that there are further con-
cerns about the colleges’ inability 
to undertake effective enrolment 
 planning as well as their financial 
management.

“Many colleges do not have chief 
financial officers or senior account-
ing personnel with the necessary 

qualifications. Many colleges do not 
appear to be able to manage pro-
curement, accurately track costs 
and monitor outstanding debts. In 
addition, it would seem that man-
agement systems in colleges are 
fragmented and there is a lack of 
integration of enrolment and student 
monitoring data, and broader college 
 management data.

“As a result, colleges are not track-
ing payments against programmes 

and are unable to ascertain what 
payments have been made for each 
programme.”

For 10 years the Setas have been 
lashed by the government and their 
own constituent companies for not 
demonstrating the financial pru-
dence and corporate governance that 
is demanded of supposedly mature 
institutions. They are unlikely to for-
get their lickings just because their 
FETs-in-law are broke.

FETs must up 
their game

There is 
widespread 
acceptance 
in Seta 
ranks that 
partnerships 
with the 
public FET 
sector are 
essential and 
unavoidable

They are underfunded, but low pass rates,  
poor planning and financial mismanagement  
don’t help to win them any friends

Further education and training colleges should soak up a growing lake of unskilled young people, but the  
colleges are saddled with problems. Photo: David Harrison
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• One of the most amazing achievements over the past ten years has 
been how the Health Sector, from whence 79% of the levies are 
collected, has cross-subsidised the Social Sector. This truly reflects 
the spirit of “nation building” which is the intention of the Skills 
Development Act. 

• In 2008-2009 the HWSETA introduced a MEGA Expression 
of Interest to disburse surplus funds available. We committed 
approximately R200million in this financial year 

• In the last two years the HWSEA has  seriously addressed the 
funding needs of persons with disabilities through its Special 
Funding opportunity 

• HWSETA  trained 447 learners on a skills programme worth 
69 credits in partnerships with 19 FET Colleges and the Small 
Enterprise Development Agency. Almost 60% of these small 
businesses were still in operation eighteen months after beginning 
the skills programme 

• The development, implementation and funding of learnerships in 
the social development sector 

• The creation of employment opportunities for previously 
unemployed persons; and 

• Good corporate governance in a public entity 

We have four offices with our head office located in Gauteng and 
provincial offices have been established in KwaZulu- Natal, the Western 
Cape and the Eastern Cape. From  October 2010 we will also have an 
office in Polokwane. Organisations can contact us at:

011-6076900     021-9453021   031-3010223     043-7436075

HWSETA website is www.hwseta.org.za 

HWSETA looks back at  
the past decade. 

Training for Life

Patricia Flederman 

‘I 
told her she would never 
make a journalist because 
she is shy and journalists 
need to be outgoing,” said 
the teacher.

But what if the advice this teacher 
gave the learner is wrong? All of us, 
wanting to help, can make mistakes 
like this. Under the pressure to 
“advise” and “guide” those younger 
than ourselves, we often veer into 
areas we know little about.

A writing career can take many 
forms, journalism being only one of 
them; and some very successful jour-
nalists are in fact shy. But is it reason-
able to expect every teacher advising 
learners to know that? 

Teachers also know better than 
anyone the heartbreak behind the 
statistics of failure and poverty. But 
they are critical to providing timely 
support and information to help 
learners navigate work and learning 
paths. 

Among a wide range of impor-
tant elements of a career develop- 
ment programme are four funda-
mentals: 
l A helping relationship; 
l Timely information;
l Key concepts; and 
l Employability skills.

A helping relationship
The traditional career guidance 
model assumed that people had 

Pointing out the career paths
Teachers have a vital 
role to play in providing 
information and 
guidance for learners  
— and their job has 
been made easier  
with a new helpline

Fasset is the Sector Education and Training Authority for Finance, 
Accounting, Management Consulting and Other Financial Services.
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learners completed learnerships... 100% are employed.

F A S S E T

086 101 0001
fassetcallcentre@fasset.org.za
www.fasset.org.za

broad choices, that career choice was 
a once-off event and that psycho-
metric tests were the optimal way to 
choose a career. 

This approach no longer holds 
because of a number of factors: 
l We live in a volatile and global 

world requiring ongoing readjust-
ment and learning; 
l New careers and qualifications 

are emerging; 
l Research has shown the effec-

tiveness of lay-counselling; 
l People make decisions regard-

ing work and study at many points 
throughout their lives; and 
l Commitment to equity demands 

a broader approach.
The South African Qualifications 

Authority (Saqa) has established the 
National Qualifications Framework 
(NQF) & Career Advice Helpline to 
work with partners throughout the 
country to help learners who need to 
make career choices. 

The helpline provides advice to 
learners so that they are equipped 
to make informed decisions and can 
assume greater responsibility for 
their career paths. It provides sup-
port and information to everyone, 
using multiple channels for access-
ing information. 

These include a website: www.

careerhelp.org.za, a helpline: 086 
011 1673, an email: help@nqf.org.za, 
as well as FaceBook: www.facebook.
com/careerhelp, and Twitter pages. 
Learners can also visit Saqa’s offices 
at 1067 Arcadia Street, Hatfield, Pre-
toria to speak to one of the helpline 
advisers.

Timely information
Timely, accurate and tailored infor-
mation is the backbone of any 
career advice service. There are key 
moments in the lives of high school 
learners when timing and relevant 
information are everything. 

Teachers of grade nine need to be 
aware that this is one such time. It is 
September and, with next year loom-
ing, learners need to make subject 
choices. 

Deadlines for applications for post-
school study, learnerships, train-
ing and financial support are also 
approaching. 

The NQF & Career Advice Helpline 
assists learners with such informa-
tion and the website has information 
on learnerships, career options, bur-
saries, loans and scholarships. 

For teachers with internet access, 
googling “grade nine subject choice” 
provides simple explanations of sub-
ject choice rules, prepared by various 
schools for their learners that can be 
used and adapted. 

Teachers can give learners (or help 
them to find) timely information on 
deadlines for further study, train-
ing and bursaries. Other sources of 
information on these matters include 
the www.careerhelp.org.za website, 
which provides links to universities, 
further education and training (FET) 
colleges, learnership opportunities 
and application deadlines. 

Learners should also have practise 
in completing an application form 
for further study or bursaries well 
before the application is due. 

To Page 7

Think about the future: Learners 
need all the information they can 
get to help them decide about 
how to further their studies.  
Photo: David Harrison

Timely, accurate and 
tailored information 
is the backbone of any 
career advice service
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Training for Life

The Department of Cooperative Governance (DCOG) through the National Disaster Management 
Centre (NDMC) and the University of the Free State in partnership with the Department of Agriculture, 
Forestry & Fisheries and Department of Health, is offering a studentship opportunity to a number 
of promising South African candidates as master’s degree students for a period of 12 months.  The 
studentship programme aims to provide dynamic, newly qualifi ed people who already hold a degree an 
opportunity to do in-service training at one of South Africa’s leading education and research institutions 
on full time basis. However employed individuals are also encouraged to apply for the bursary.

This studentship opportunity includes the acquisition of a Masters degree in the fi eld of disaster 
management from an accredited institution.  It also includes a practical component to be conducted at 
a private institution or government department involved with disaster related services.  The studentship 
includes all payments towards the academic component. For full time students, it also includes a stipend 
to cover personal expenses. Candidates will be required to make their own travel and accommodation 
arrangements for the fi rst contact session of their study.  The programme aims to offer exposure to 
disaster management issues and build critical capacity within this sector, as well as provide experience 
and career paths for graduates within the disaster services.

Requirements for the studentship and bursary programme:
➢ A three year recognised Bachelors degree
➢ Good level of computer literacy
➢ Good level of English and mathematics
➢ Work experience in any disaster management or related fi elds will also be an advantage
➢ Be able to work in a team and under pressure

Please note that:
• Applicants must submit a detailed CV, certifi ed copies of all certifi cates (including matric certifi cate 

and ACADEMIC RECORDS of all academic qualifi cations) and a motivational letter on why you 
should be selected for the programme. 

• Candidates must be in a position to be deployed to organisations anywhere in South Africa.
• Successful completion of the programme will not automatically lead to an appointment.
• Interviews will be scheduled, with short listed candidates only.  If you are not contacted by our offi ce 

by the 31st of October please consider your application unsuccessful.
• A working email address must be included in your CV.
• Requests for application forms should be emailed to the following email address:
kungumao@ufs.ac.za.

• Applicants should be willing to enroll or already enrolled with either the University of the Free State 
or the North West University.                     

INCOMPLETE APPLICATIONS AND UNCERTIFIED DOCUMENTS WILL RESULT IN 
YOUR APPLICATION NOT BEING CONSIDERED.

• Enquiries should be directed to: Mr JA Belle Tel:  +27 (0)51 401 2721/9702, 
Fax: +27 (0)51 401 9336, e-mail:  kungumao@ufs.ac.za.   Website:  www.ufs.ac.za/dimtec

                                                                                                                                                                   

Closing date: 30 September 2010
No late applications will be accepted

2011 STUDENTSHIP AND BURSARY PROGRAMME 
IN DISASTER  MANAGEMENT

mg20110

Learners who need to make 
career choices can access help 
through several channels on 
Saqa’s National Qualifications 
Framework & Career Advice 
Helpline. 

These include a website:  
www.careerhelp.org.za, a 
helpline: 086 011 1673, an  
e-mail: help@nqf.org.za as  
well as FaceBook: 
 www.facebook.com/careerhelp 
and Twitter pages. 

Learners are also welcome to 
visit Saqa’s offices at 1067 Arca-
dia Street, Hatfield, Pretoria 
to speak to one of the helpline 
advisers.

How to  
get help

From Page 4
The Central Applications Office 

at the University of KwaZulu-Natal 
reports that huge proportions of uni-
versity applications are eliminated 
because applicants do not fill in the 
forms correctly. 

Information about bursaries can be 
found under “Financing My Studies” 
on www.careerhelp.org.za .

Key concepts
Teachers can help learners grasp key 
concepts that will empower them in 
navigating work and study options. 
These relate to the various inter-
related sub-systems of education, 
training and the world of work. 

It is important that a learner who 
plans to go to university understands 
the links between: 

l Grades;
l Subjects; 
l Results; 
l FET colleges; 
l Universities of technology; 
l Universities; 
l Learnerships; 
l Internships; 
l Work placements; 
l Expanded Public Works Pro-

grammes (EPWP);
l Recognition of Prior Learning 

(RPL); and 
l Sector Education and Training 

Authorities (Setas).  
A grade 10 learner who is about to 

drop out of school needs to under-
stand these key related concepts in 
order to build on each achievement 
in an optimal way. 

High school learners should be 
familiar with these fundamental con-
cepts because they give meaning to 
the ideas of lifelong learning and 
career development.   

Teachers need to provide all learn-
ers with a working knowledge of the 
system of school subjects, qualifica-
tions, entry points and inter-linkages 
with other qualifications, as well as 
how these relate to employment fields. 

Without such a working knowl-
edge, learners’ further study and 
employment prospects are limited. 
This is especially true of the FET level 
because so many career resources 
pertain to university study and many 
career counsellors know more about 
university systems. 

The FET field in South Africa has 
been in flux and there is much innova-
tion requiring career advisers to learn 

about these opportunities and teachers 
are perfectly placed to lead the way.  

Employability skills
Building skills that will enhance the 
employability of learners is one way 
in which teachers can prepare their 
classes for the world of work. Career 
self-management skills, goal setting 
and action planning mirror project-
planning skills, which are highly 
prized in the workplace. 

Job interview, information gath-
ering and résumé (curriculum vitae 
— CV) writing can also be classroom 
activities. Information to assist in 
building these skills is on the NQF 
& Career Advice Helpline website, 
www.careerhelp.org.za. 

A useful section on this site has 
information on how to read a pay-
slip, on the employee’s rights in the 
workplace and on comparative sala-
ries — see “My Wages” under “World 
of Work” at www.careerhelp.org.za.

Teachers should discuss employ-
ability skills with their learners. 
These skills include:

l Time/space (that is, attendance, 
punctuality, meeting deadlines); 

l Physical characteristics (such 
as appropriateness of clothes in the 
workplace); 

l Social competence (respect for 
others); and

l Work performance (taking the 
initiative, providing quality work, 
work speed).  

These characteristics count espe-
cially when there is high unemploy-
ment. Teachers, being at work them-
selves, are modelling professional 
behaviour for learners. The classroom 
standards they set and the team norms 
they build can help to develop many of 
the employability criteria.

These four elements — a helping 
relationship, timely information, key 
concepts and employability — can 
have a pivotal impact. If teachers cover 
these basics, while evolving a full career 
development programme for the long 
term, they will have done much. 

Patricia Flederman is a consultant 
to the South African Qualifications 
Authority 

Pointing out career paths

Nedbank’s My Future, My 
Career programme focuses on 
career opportunities in banking, 
accounting, crime prevention, 
health services, communica-
tions, building, law, education, 
wholesale/retail and tourism. 
The programme promotes 
“careers literacy” among learn-
ers in grades nine to 12 by offer-
ing them the basic vocational 
guidance and insights they need 
to be able to make career deci-
sions. Learners attend movie 
sessions at Ster Kinekor thea-
tres on Sunday mornings. The 
movies show interviews with 
industry and academic experts 
and learners receive printed 
information on careers, study 
opportunities, bursaries and 
educational institutions that 
offer the courses of study they 
may want to follow. Learners 
can contact Shine Solutions on 
011-566-0660 for more informa-
tion. — David Macfarlane

Film aid
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POSTGRADUATE CERTIFICATE IN EDUCATION 
(PGCE)
The PGCE is offered either as a CONVENTIONAL WEEKDAY 
programme, or as a FLEXI-MODE BLOCK release programme (for 
selected subject areas only). Reliable internet access is required for 
both offerings of the programme. PRACTICUM includes spending 
time in selected schools to gain school experience and to com-
plete service learning. 
CLOSING DATE FOR APPLICATION:  30 OCTOBER 2010
Visit our website at www.uj.ac.za/edu for more information or
contact Mrs Michell Struwig, 011 559 3587.
E-mail address: mstruwig@uj.ac.za.

BEd HONOURS DEGREE (BEd Hons)
BEd Honours programmes are offered in different areas
of specialisation.
CLOSING DATE FOR APPLICATION: 30 OCTOBER 2010
Visit our website at www.uj.ac.za/edu for more information
or contact Ms Judith Mpofu, 011 559 3570.
E-mail address: judithm@uj.ac.za.

MAGISTER EDUCATIONIS DEGREE (MEd)
Magister Educationis Degrees (MEd) are offered in course work 
and minor-dissertation or a full dissertation in broad areas of
specialisation.
CLOSING DATE FOR MEd APPLICATION: 15 OCTOBER 2010
Visit our website at www.uj.ac.za/edu for more information or
contact Ms Helen Selolo, 011 559 2280.
E-mail address: hselolo@uj.ac.za.
After completion of the MEd degree, students may apply for the 
PhD Degree. Additional selection criteria of PhD registration is the 
attainment of a minimum of 65% in the previous degree. Students 
complete a thesis on an approved topic in the field of Education.  
Students must attend a short learning programme in research 
methodology. 
We will make it worth your while. Any Masters or Doctoral students who 
register at the University of Johannesburg (UJ) for the first time as from 
2009, and complete their degree in the specified  time (two years for a 
Masters and three years for a Doctorate), can apply to be reimbursed for 
their full tuition fees paid for the full specified term. Students will need to 
submit their graduate certificate in order to qualify for the reimbursement. 
This offer excludes all other costs, i.e. registration fees, ICT levy, residence 
costs, etc. and is not valid if you receive third party sponsorship towards 
your tuition. Don’t miss out on this opportunity to pursue your dreams.

BEd FOUNDATION PHASE 
ON THE SOWETO CAMPUS
What makes the BEd Foundation 
Phase in Education so special on 
the Soweto Campus?
The BEd Foundation Phase in
Education is an initial teaching
qualification. It will be closely linked 
to the University School (Funda 
UJabule) at the Institute of Child-
hood Education on the UJ Soweto 
Campus. The programme will pre-
pare students to teach learners 
effectively and efficiently from 
grade R- to grade three. Student 
teachers’ involvement in the school 
will increase as they progress.  In 
their 3rd year of  study, students will 
be expected to assume some of the 
responsibilities of a teacher on a 
regular basis, under supervision of a 
mentor teacher.  The development 
of the student teacher as a reflective 
practitioner will be dovetailed with 
community engagement projects, 
school experience and assignments. 

DURATION OF PROGRAMME:
Four years full-time on the Soweto 
Campus

CLOSING DATE FOR
APPLICATION:
30 OCTOBER 2010

Visit our website at
www.uj.ac.za/edu for more informa-
tion or contact Ms Irma de Jager,
011 559 5569.
E-mail address: irmadj@uj.ac.za
After completion of the BEd Foundation 
Phase Degree you can continue with the 
BEd Honours Degree in the Foundation 
Phase. You can continue with the Ma-
gister Educationis in different areas of 
specialisation in the Foundation Phase.

WE ARE OFFERING THE FOLLOWING 
PROGRAMMES TO SUIT YOUR NEEDS

FACULTY OF EDUCATION | CARING, DYNAMIC, ENGAGED
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“The core of the 
training we do 
is about sucking 
the emotion 
out of difficult 
situations”

Principals

engaged.”
He also outlines an alternative 

system of punishments based on 
restorative justice that Portslade 
will try with 12-year-olds.

Instead of being given detention, 
students take part in a 15-minute 
“reparation” discussion about their 
behaviour with a teacher, agreeing 
on how to make amends and make 
up for the lost learning. If they break 
the deal, they will face sanctions.

Dix urges the staff not to get the 
idea they are going down a “fluffy 
route” with this relatively easy-
sounding option. “It’s not soft, it’s 
not leftie, it’s not fluffy and ’60s. It 
can still be rigorous. Getting people 
to engage in a conversation with 
teachers is not airy-fairy. But it 
works because it forces people to sit 
down and . . . deal with the incident 
calmly.

Detention doesn’t work. Never has 
done.”

The first few weeks, he warns, 
will be tricky. But then it will start 
to calm down. He urges the staff to 
persist through the hard times and 
accept that there is no quick fix.

“It’s been fantastic,” says science 
teacher Paul Meredith. “I think 
the school had maybe lost its way a 
bit. It needed an injection of fresh 
ideas.”

Stuart McLaughlin, who was 
appointed as principal in September 
and is driving the process of change, 
says he feels nothing but support for 
the work from his staff.

A leader in a growing field of con-
sultants going into schools aiming 
to sort out such problems, Dix has 
given training to teachers on how to 

Alan Clarke

Research has demonstrated that 
there are a number of factors that 
have a positive influence on pupil 
performance.

Pupils do better if:
• their teachers are well qualified 
in the subjects that they teach and 
are also proficient in teaching those 
subjects.  (That is, they have both a 
theoretical knowledge of the sub-
ject, the knowledge of how to teach 
the subject and have been trained in 
the skill of teaching the subject.)
• their teachers receive ongoing 
professional training in the teaching 
of their subject.
• teachers devote time to thorough 
preparation of lessons.

Pupils do better at schools that:
• provide additional support for 
those who struggle academically.
• are well managed and where 
there is a committed focus on teach-
ing and learning.

Pupils whose home language 
(mother tongue) is not the language 
and learning of the school do bet-
ter if they learn through their home 

language exclusively for their first 
six years of schooling.

Pupils do better where lesson time 
and the school day are seldom inter-
rupted by activities which are not 
related to the teaching and learning 
process, such as administrative tasks 
and sporting and cultural events.

Pupils do best where they are pro-
vided with the basic resources such 
as textbooks and stationery.

Providing a system of school feed-
ing, particularly at the start of the day, 
improves the results of pupils who 
may be undernourished or who are 
not provided with an adequate break-
fast through force of circumstance.

Pupils learn best in an environ-
ment which is safe and non-threat-
ening.

Pupils who participate in the 
school’s extra-curricular programme 
tend to do better at school. They also 
attend school more regularly and 
aspire to continuing their education 
beyond high school. 

Alan Clarke, The Handbook for 
School Governors, Kate McCallum, 
Cape Town 2009. Used with permis-
sion. Clarke is a former principal of 
Westerford High, Western Cape

handle difficult behaviour.
Dix (40) taught for 10 years before 

setting up Pivotal Education in 2001 
with a colleague. Primary-trained, 
he started out as a head of drama, at 
the age of 22, at a tough secondary 
school, and was a head of inner-city 
faculty by the time he left. He did 
so, he says, not because he was fed 
up with teaching, but because he 
thought things could be done better, 
and he could influence more chil-
dren by going into training.

Alan Steer, the British govern-
ment’s “behaviour tsar”, believes 
that, while there is a place for 
challenging external training, it 
shouldn’t take precedence over what 
is really important for producing 
good behaviour: good teaching.

“There’s this constant belief that 
we’ve got to find the magic but-
ton, but the truth is we know what 
works,” he says. However, “We don’t 
always do it.” He also urges schools 
to examine the credentials of any 
prospective trainers carefully.

Following the inset day with 
teachers, Dix returns to Portslade 
for his session with a group of 12-13 
year-olds. He has ditched his suit for 
casual clothes and odd socks.

At first, the students are attentive, 
enjoying the trust games he gets 

them to play and his performance in 
a larval mask. Dix offers praise and 
encouragement. But when they have 
to put the masks on themselves, the 
rumbles of discontent begin. While 
many of the group take to the char-
acter acting, several of the girls,� 
their make-up and hair immaculate, 
�kick up a fuss. One refuses to put on 
a mask.

There is a growing air of dwindling 
concentration, with girls constantly

slipping away from the group to 
have a sip of water, touch up their 
make-up or check their mobile 
phones. Some of the boys are now 
playing up. Dix calmly warns them 
about their behaviour and begins 
using minor sanctions.

They seem bewildered by his 
approach and, increasingly, exas-
perated.

By the end of the lesson, at least 
four pupils are no longer taking part. 
Two have been told to sit out by Dix 
after using up all their chances, and 
two have dropped out of the activity 
of their own accord. Dix gathers the  
remaining participants around and 
congratulates them.

But, he adds: “It’s really clear 
as a stranger that you’ve got 90% 
working and 10% who haven’t got 
those behaviours that enable you to 
learn.”

Afterwards, he admits he was sur-
prised by what he saw. “It’s the bail-
out that’s unusual,� there’s work to 
do there. The culture change has got 
to be that, if you step out, that’s a 
really serious thing to do. We need 
to give them other strategies.

“The teachers need to challenge 
the kids more, but as soon as you 
challenge them, they bail out. It’s 
more polite than what some chil-
dren do, but it’s just as destructive.”

Nonetheless, Dix thinks Portslade 
can change. “What’s missing is not 
the belief or the pride.”

Deacon is already encouraged. 
Later in the day, he reports passing 
a classroom to see a teacher calmly 
explaining to a pupil why he was in 
trouble, and her target cry out furi-
ously: “You’re always talking about 
the f***ing rules, miss!”

He might have broken rule 4 (“be 
polite and speak kindly”) but, for 
Deacon, the outburst was a result. 
“The message is getting through.” 
— © Guardian News & Media 2010

• Teachers’ behaviour matters. When students misbehave, don’t give 
them the emotional response they want. Save it for when they do the 
right thing;
• When reinforcing appropriate behaviour, it is not the reward that
matters; it is the way you give it that counts;
• Persistently reinforce and reward the behaviour of students who fol-
low the rules;
• Detention does not work; reparation does. Invest time in your relation-
ship with the student. It is your best lever in behaviour management;
• In difficult situations aim to get in, deliver the message and get out 
with everyone's dignity intact; and
• Once you give a sanction, such as staying in at lunchtime, don’t remove it 
just because their behaviour improves. — © Guardian News & Media 2010

Dix’s six fixes

‘Pupils do best where they are provided with the basic resources such 
as textbooks and stationery’. Photo: David Harrison 

How pupils 
can do better

ENROL FOR ONE OF THE FOLLOWING ACCREDITED COURSES AND BE ONE STEP AHEAD:
• Conduct and demonstrate knowledge of assessment in a learning environment (18 credits) (4 days)
• Moderate assessment in an educa  onal environment (10 credits) (3 days)
• Classroom facilita  on (10 credits) (4 days)
• English wri  ng skills for teachers (5 credits) (4 days)

We take a  ordable training and development opportuni  es to the doorstep of educators.

MACMILLAN EASY PAYMENT PLAN
Use this interest free plan to pay o   the course fee over twelve months.

Our vision: To empower, mo  vate and develop all educators in South Africa and to provide a learning pathway for con  nued professional development.

For more informa  on or to register for workshops, contact Macmillan Teacher Campus at:
Tel: 011 731 3350/3370/3397 | Fax: 011 731 3552 | email: mtc@macmillan.co.za | www.macmillan.co.za
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H
igh school principals 
often boast about their 
matric results and the 
achievements of their 
sports teams. Boys-only 

schools are likely to focus on sport, 
whereas girls-only schools will focus 
more on matric results and cultural 
achievements. 

Most of the better public and inde-
pendent schools are also likely to 
place emphasis on their facilities, 
with computer rooms, white boards, 
swimming pools and Astroturf 
touted as part of their sales pitch. 
The better independent schools, 
in an effort to trump the facilities 
and triumphs of the better public 
schools, will tell of small classes and 

the individual support they are able 
to provide because of this.

 Some will also brag of alternative 
examination systems such as the 
Independent Examinations Board 
(IEB) or Cambridge O- and A-levels, 
as if these somehow give the schools 
greater exclusivity. Many parents 
are taken in by these claims and, as a 
result, select a school for their child 
in the same way some of our politi-
cians choose their apparel — it must 
have a designer label and it must be 
“bling”.

The problem with this approach 
is its focus on the outward façade 
of the school and not on the things 
that really matter. 

The schools that are good, car-

ing institutions are not so because 
of their fees, facilities or the size of 
their classes but because of the peo-
ple who work in them — the teach-
ers and support staff who will inter-
act with your child on a daily basis. 

Research into effective schooling 
consistently produces two factors 
that stand out for pupil success. 
There is strong evidence linking 
the ability of the teacher to engage 
pupil thinking through appropriate 
questioning and the teacher’s ability 
to select and use a range of teaching 
styles to improve learning and bet-
ter academic performance.

The influence of the principal 
relates to his or her leadership and 
management skills and ability to 
create the kind of learning environ-
ment that will allow skilled and cre-
ative teachers to flourish.

How then do anxious parents, 

keen to give their children the best 
possible education, determine 
whether their choice of school is 
really as good as it pretends to be? 

• Speak to parents who have a 
child at the school and ask them 
whether their child is happy, 
whether he or she is doing well aca-
demically and whether he or she 
is involved in extracurricular pro-
grammes. 

• When asking about the school’s 
extramural programme, focus on 
the range and diversity of the activi-
ties that are offered and the levels of 
participation. 

• Drive past the school at differ-
ent times of the day, including when 
the formal school day begins and 
ends. Observe the children. Are they 
happy, relaxed and cheerful and is 
there a sense of order and respect 
for one another and for passers-by?

• If the school has an open day, 
use it to take a walk through the 
school, keeping your eyes open for 
the tell-tale signs of a well-managed, 
child-centred institution. 

• In the case of primary schools, 
inquire about the performance of 
pupils in the externally set grade 
three and grade six systemic assess-
ment conducted by the depart-
ment of basic education. Some of 
the more affluent schools may also 
make use of similar internation-
ally benchmarked tests such as the 
Schools International Assessment 
task tests developed by the Uni-
versity of Queensland in Australia. 
These tests provide schools with an 
accurate measure of the proficiency 
of their pupils in the key areas of lit-
eracy and numeracy.

In the case of primary schools 
not linked to a high school, make 

Teaching acumen, not pass rates, is what 
counts in a good school, writes Alan Clarke

Alan Clarke

School sport, like other extra-
curricular activities, is such 
an important part of a child’s 

education that it should not be pos-
sible to negotiate it away. But that 
is what happened when the Depart-
ment of Basic Education and teacher 
unions agreed that it was sufficient 
for teachers to work 1 800 hours in a 
school year, and that teachers need 
only be present at their place of work 
— their schools — for a minimum of 
seven hours each school day. 

Seven hours of school for the 200 
days of the school year comes to 
only 1 400 hours, so why is it that 
the majority of teachers are not 
prepared to use at least some of 
the remaining 400 hours to super-
vise and coach youngsters in the 
afternoons and at weekends on the 
sports fields provided for this pur-
pose at their schools? 

It would be better and safer for the 
children, and if research findings 
linking school sport and physical 
activity to academic achievement 
are to be believed, it would be better 
for the nation.

At the best schools sport and a 
host of other extra-curricular activi-

ties are an integral part of the educa-
tion they offer. Their governors and 
those responsible for the day-to-day 
running of the school understand 
the value of these activities. 

Sport and other extra-curricular 
activities create opportunities for 
collegiality and with it the sense of 
belonging and school pride that is 
a critical ingredient of every good 
school. Sport builds healthy bodies, 
encourages self-discipline, grows 
confidence and promotes positive 
social interaction. It is an essential 
component of good education and it 
is not a coincidence that schools in 
which there are high participation 
rates in sport and other extra-cur-
ricular activities are also the schools 
that produce the best academic 
results.

The “Charter of Physical Activ-
ity, Play and Well-being for Chil-
dren and Youth in South Africa” 
which was drawn up in the early 
1990s after wide consultation by the 
Department of Exercise Science and 
Sports Medicine at the University of 
Cape Town, headed by sports scien-
tist Professor Tim Noakes, provides 
some useful insights into why sport 
is important for young people and 
includes the following points:

● South African youth are at 
increased risk of being inactive due 
to a lack of safe playing areas and 
sporting facilities, a lack of opportu-
nities to be active,  the increased use 
of technology-based entertainment 
and insufficient physical activity in 
the school day
● Attitudes to life-long physical 

activity and health are determined 
in part by both the parental attitude 
to activity and exercise in the home 
as well as the experience of young 
people in physical activity, sport and 
play during their time at school.
● Evidence from research suggests 

that school and community pro-
grammes that promote regular partici-
pation in physical activity and optimal 
nutritional choice in children could be 
among the most effective strategies 
for reducing the public health burden 
of chronic disease associated with sed-
entary life styles.

Evidence from extensive research 
investigating links between physi-
cal activity and brain function and 
physical activity and the academic 
performance of young people sug-
gest that:
● Increased physical activity 

results in increased brain function 
and nourishment, higher energy 

and concentration levels, increased 
self esteem and better behaviour, all 
of which may improve learning.
●  Brain function may benefit from 

physical activity due to increased 
energy generation as well as from 
time outside of the classroom or 
from studying or as a release from 
boredom.

One Californian study, which 
compared the fitness levels and aca-
demic achievements on standardised 
tests of nearly two million pupils in 
Grades 3, 6 and 9, found a direct cor-
relation between academic achieve-
ment and student fitness levels.

The educational value of sport 
and other extra-curricular activi-
ties to the holistic development of 
children is too important for it to be 
treated as a luxury. It is an essential 
element of what constitutes a good 
and proper education and should be 
part of the educational programme 
of every school. Parents can play an 
important part in this regard and 
should insist, through their repre-
sentation on the school governing 
body, that the education programme 
of the school includes a range of 
extra- curricular activities including 
both team and individual sport.

The value of school sport

On the ball: There are strong links between physical activity and 
academic performance. Photo: Lisa Skinner
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enquiries about acceptance levels 
into the better local high schools. It 
should give you a good guide to the 
assessment standard of the school.

In the case of high schools, Nat-
ional Senior Certificate results pro-
vide the most objective measure 
of performance. Although a 100% 
pass rate is viewed by many political 
commentators as the ultimate meas-
ure of success, it is a fairly blunt 
instrument. Focus rather on the 
percentage of pupils who achieve a 
pass that allows them to enrol for 
a bachelors degree. Better still, ask 
the school to provide you with infor-
mation about university acceptance 
rates for candidates and how those 
candidates performed once enrolled 
at university. 

Don’t get bamboozled into believ-
ing that private examination bodies 
such as the IEB are somehow better 

than the National Senior Certificate 
exams that are written by all state 
schools or that the results from 
these alternative examination bod-
ies are more acceptable to universi-
ties. It is simply not true. 

In the end, choosing the right 
school for your child is about choos-
ing the school that will best meet his 
or her needs.  

Much as we like to disparage our 
education system, it still includes 
public and independent schools that 
are as good as the best that the rest 
of the world can offer. 

Alan Clarke is a former principal 
of Westerford High School in Cape 
Town and publisher of School Man-
agement and Leadership. He wrote 
the Handbook of School Manage-
ment and the Handbook for School 
Governors. See www.ednews.co.za

Choosing the right school for your child is about choosing the school that will best meet his or her needs 
Photo: David Harrison 

COMMENT
Martin Prew

Basic Education Minister 
Angie Motshekga recently 
released the “Schooling 2025” 

blueprint. Have you read it? Did you 
comment on it? Have you discussed 
it in your local community? For most 
of us, the answer to all these ques-
tions is “no”. Yet this blueprint, with 
earlier policy and legislation, has a 
profound impact on us, our children 
and the future of our society.

Most parents avoid such debate 
because they are not sure they fully 
understand what outcomes-based 
education (OBE) is, or what the 
new, or last, or revised curriculum 
looks like and therefore do not feel 
equipped to engage in any debate 
about education. Moreover, you 
would be perfectly correct to wonder 
why the education world is gripped 
by an apparently meaningless debate 
about whether OBE is dead, who 
gave birth to it and who murdered it 
... if it even survived childhood.

Informally, however, we debate 
education issues constantly. Our 
concerns don’t revolve around OBE 
though. I think we all accept that 

schools need to teach skills and need 
to be held accountable for their suc-
cess or failure in doing so.

Instead, the discussion is about 
such issues as how the first addi-
tional language is taught and 
whether that should be isiZulu or 
Afrikaans, whether the maths that 
gets taught is adequate to access 
university courses, whether stand-
ards are falling and how can we sup-
port language homework if we don’t 
speak that language.

These questions relate to the 
quality of teachers, the curriculum 
and subject syllabuses, not OBE. 
The problem is that this discussion 
doesn’t reach policymakers. How 
do we ensure that our discussions 
have an impact on the policymaking 
process? We need to be engaging 
in — and in many cases this means 
opening the debate — robust dia-
logue with our schools, district office, 
parents, community members and 
the broader community about what 
we want from “our” school as a com-
munity and, if the local schools are 
not delivering what we want, what 
we can do about it. 

The community should explore 
what it wants from its schools, not 

the other way round. It should not 
be a debate about how much money 
the community needs to give the 
school, but about the values, qual-
ity of service, norms and so on that 
the community expects its school to 
reflect and model.

This local debate needs to be 
reflected at national level, with a 
real debate about what we want 
from our education system, the sort 
of graduates we want, the skills we 
want our children to learn in school 
and the values we want our schools 
to advance and build in our children 
so that they become effective citi-
zens and understand the democratic 
and social justice norms that under-
pin our Constitution, but often not 
our behaviour.

The time is ripe for such a debate. 
At present the debate is largely con-
fined to professionals in closed rooms 
and all too often is played out in a 
form of codes such as “OBE”, “RNCS”, 
“LOLT”, which are obscure to most of 
us and prevent us from engaging.

What we need, then, is real 
national debate, with all of us 
encouraged to take part at local and 
national level. We all have an inter-
est in what our education system 

will look like over the next decade 
and beyond, as this is the basis for 
our future as a society. 

Parents need to get hold of School-
ing 2025 and discuss it and, if they 
so wish, make presentations to Par-
liament related to its provisions.

At the very least it needs to be dis-
cussed as a school community so 
that all concerned can decide how 
the school should respond to its pro-
visions, ensuring that it serves the 
needs of the community.

Linked to greater engagement 
between parents and schools, I want 
to talk about the role of parents and 
their children’s homework. Home-
work dominates many households 
night after night. Increasingly, teach-
ers seem to expect parents to assist 
with homework.

Recently, Alfie Kohn, in his book 
The Homework Myth, described 
homework as the “800-pound gorilla 
that dominates many homes”, argu-
ing that homework is not necessary 
to achieve a successful education.

One only has to look at Finland, 
which is widely credited with having 
the most successful education system 
in the world, to see that homework 
may not be critical. According to the 

Organisation for Economic Coopera-
tion and Development analysis, Finn-
ish pupils are set less homework than 
children in almost any other system, 
yet do better in international tests.

We, however, are in lockstep with 
the English system which views 
homework as critical. And, certainly, 
if it is set carefully and marked con-
structively, it is one of the best ways 
of ensuring that what has been 
taught has been learned and can be 
applied. However, the amount of 
homework, the teachers’ expecta-
tions of parental input into home-
work and the assumptions made 
about IT capacity at home needs to 
be discussed openly between the 
parents and the school.

I am therefore arguing for a 
national debate on key education 
issues — not OBE — so that we can 
reach a national consensus on what 
we want from our education system 
and gain a more open approach by 
schools to engage parents and the 
broader community so that there is 
real local dialogue.

Martin Prew is the executive direc-
tor of the Centre for Education 
Policy Development 

It’s time for a national debate
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Making life easier for members

G
ood quality healthcare 
cover has become one 
of the most invalua-
ble assets of our time. 
It therefore comes 

as no surprise that over 500 000 
principal members and 1.3 million 
beneficiaries have entrusted the 
Government Employees Medical 
Scheme (GEMS) with meeting their 
healthcare needs.

Every month GEMS receives over 
10 000 new applications from public 
service employees making it the fas-
test-growing medical scheme in the 
country. Two percent of all South 
Africans and more than one-third of 
all eligible public service employees 
are members of GEMS, the largest 
restricted medical scheme in the 
country and the second largest med-
ical scheme overall.

Despite its great size the scheme 
has remained close to its members. 
Each and every day GEMS touches 
the lives of thousands of people. 
More than 11 000 members are 
contacting the GEMS call centre 
daily while, at least, 1 000 visit our 
regional walk-in centres around 
South Africa. We exist to make life 
easier for our members and their 
loved ones and are always there 
when they need us most. 

In the past four years GEMS has 
proved itself as a force to be reck-
oned with in the South African 
healthcare funding landscape and 
it is not hard to see why. GEMS be-
nefit plans are on average between 
10% and 25% less costly while offe-
ring similar or increased benefits 
when compared with other medi-
cal schemes in the market. Five dif-
ferent benefit plans, namely Onyx, 
Ruby, Emerald, Beryl and Sapphire, 
provide members with choice from a 
range of comprehensive healthcare 
benefit options (see box above). 

GEMS is known for its unrivalled 
innovation and ability to design and 
implement benefits and services 
that meet and exceed the needs of its 
members — a fact that is supported 
by continuous benefit enhance-
ments across the board. True to 
its stated objective GEMS remains 
focused on its members and their 
individual healthcare needs while 
providing accessible and quality 
healthcare that is both affordable 
and administratively efficient. 

In fact, there are more than a 
dozen good reasons why GEMS has 
what is takes to offer members the 
benefits that truly meet their health-
care needs:

• Unlike other medical schemes 
GEMS was not created to profit but 
implemented as policy and a valued 
condition of service for government 
employees exclusively.

• Our commitment to meeting 
the needs of GEMS members leaves 
them spoiled for chocice.

• GEMS assures its members of 
only the highest standards of corpo-
rate governance.

• GEMS works hand-in-hand with 
employers to optimise its service 
offering to members.

• At GEMS sound ethics is every-
thing. The conduct of our trustees, 

employees and contracted provi-
ders are governed by an impecca-
ble ethics policy and governance 
framework.

• Not only has GEMS enjoyed 
unprecedented growth year after 
year but it has made considerable 
inroads into the previously unin-
sured market.

• At GEMS we are totally commit-
ted to making every member inter-
action excellent. 

• GEMS has been singularly suc-
cessful in meeting its strategic 
objectives.

• GEMS’ constant drive to pro-
vide members with quality, afford-
able healthcare services has won the 
hearts and minds of public service 
employees.

The astonishing growth of GEMS 
bears testament to the Scheme’s 
outstanding service provision and 
member-centric benefit options. 
Because of its impeccable corpo-
rate governance the interests of 
the beneficiaries of GEMS are at all 
times protected. 

GEMS has been singularly suc-
cessful in attaining its objectives 
and making material inroads into 
the previously uninsured market 
while enjoying unprecedented 
growth. Despite its sheer size the 
scheme has managed to maintain 
focus and control; a number of sig-
nificant recent achievements bear 
testimony to this: 

The Scheme received an unquali-
fied external audit report for the 
period ended December 31 2009 
thereby maintaining its excellent 
track record.

During 2009 a number of other 
audits and reviews were performed 
such as the Scheme’s annual Service 
Level Agreement audit, a legisla-
tive compliance review and a Board 
Effectiveness Review. The ratings 
achieved by the Scheme throughout 
the year were positive and highly 
favourable.

The Scheme has always managed 
to keep non-healthcare expenditure 
impressively low. The 2009 finan-
cial year is a case in point when non-
healthcare costs represented 7.19% 
of gross contribution income, sig-
nificantly lower than the industry 
average of 13.2%.

While maintaining efficient non-
healthcare costs that are less than 
half of the industry average, GEMS 
continues to provide its members 
with highly effective and efficient 
services. Every month more than 
five million claim lines to the value 
of R1-billion are processed in two 
weekly claim runs. Despite the sub-
stantially increased numbers of 
members being dealt with, service 
delivery has remained second to 
none with 96% of all claims being 
processed electronically within 16 
days from the date of service. Ser-
vice levels are well maintained and 
independently audited each year.

But what do the members have to 
say?

It is the members who can reveal 
the real truth about a medical 
scheme and its service levels and 
it speaks volumes when independ-

Do you wonder why GEMS is SA’s fastest 
growing medical scheme? It’s winning 
hearts and minds with its constant drive for 
quality and affordable healthcare services

ently surveyed GEMS members 
unequivocally state that the one 
aspect that they value the most 
about their medical scheme is its 
service excellence. To its credit, 
GEMS has taken every measure to 
ensure that its service levels remain 
in a league of their own. These 
efforts have had an encouragingly 
positive result, so much so that the 
Scheme has continued to grow in 
leaps and bounds while service le-
vels have remained impressive.  

Just how impressive is evidenced 
by the pleasing results of a recent 
survey conducted among 2 000 

GEMS members. Of those surveyed 
80.4% indicated that they were 
“very satisfied” with the services of 
the Scheme while 81.3% rated the 
team as being friendly and caring. 
A further 80.5% of those surveyed 
viewed the staff as knowledgeable 
and professional.  

When those who were surveyed 
were asked what they valued the most 
about GEMS they said that it was the 
Scheme’s good service that held the 
greatest appeal for them while the 
affordability of GEMS was rated se-
cond. The result of this service excel-
lence has had a marked impact on 

membership growth levels. 
Despite the many successes 

achieved by GEMS, the Scheme’s 
executives know all too well that 
they cannot sit back and rest on 
their laurels. 

The key focus of GEMS therefore 
remains on providing members 
with “access to excellent healthcare 
that is both affordable and admi-
nistratively efficient”. At the end 
of the day it is our constant drive 
to provide members with quality 
and affordable healthcare services 
that is winning hearts and minds 
around South Africa.  

The GEMS range of options
Sapphire: An entry level network option that provides out-of-hospital care such as GP, pharmacy, 
dental and maternity care at private facilities and in-hospital cover at public facilities

Beryl: An  option that provides both in and out of hospital care at a network of private facilities

Ruby: A savings account for day-to-day medical expenses as well as a hospital plan

Emerald: A traditional option designed to resemble the medical scheme plan most public service 
employees were enrolled in prior to the establishment of GEMS

Onyx: A top-of-the-line comprehensive option

The Government Employees Medical Scheme (GEMS) already covers well over 

one million South Africans and this number is growing fast. Every day more 

than 500 Government employees are making a move in the right direction by 

joining GEMS. 

That is because they know a good thing when they see it.  After all, it says a 

great deal about a medical scheme when surveyed members say that 

 they value above all else is the continued service excellence of GEMS.

If you are a public servant looking for a way to provide 

yourself and your family with healthcare cover that is:

• Good

• Affordable

• Accessible

• Equitable and

• Subsidised

then GEMS is the medical scheme for you.

•  us on 

•   us with your PERSAL/PERSOL number to 

 and we’ll call you back

•  us at 

•  us on 

• ” to 

•  Or  at  and 

download a GEMS membership application form
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Tackling ticklish fractions

F
ractions are probably 
the single most anxiety-
inducing topic in all of 
early mathematics. Ask 
anybody what they found 

difficult about early mathematics 
and chances are they will tell you 
fractions were their downfall. Differ-
ent rules apply for adding and sub-
tracting, multiplying and dividing 
fractions, mixed fractions, improper 
fractions, equivalent fractions and 
fractions in simplest form — let alone 
decimal notation and percentages.

In my previous column I discussed 
how teachers can, through the prob-
lems they pose, provoke children 
to solve problems in increasingly 
sophisticated ways. In this column, I 
will show how problems can be used 
to help children develop a meaning-
ful understanding of fractions.

One of the most natural ways child-
ren encounter fractions is through 
sharing. Sharing gives rise to the 
operation we know as division. By 
choosing the numbers in the prob-
lem and the objects to be shared care-
fully, we can easily provoke children 
to create fractions — even though 
they may not (at first) know how to 
name the fractional pieces.

The questions I will pose are taken 
from the grade two Number Sense 
Workbook published by Brombacher 
and Associates.

The first questions are: 
Fundi and Yusuf want to share 

three chocolate bars equally. Show 
them how to do it.

Jan, Sara and Ben want to share 
four chocolate bars equally. Show 
them how to do it.

Yusuf, Ben, Jan and Fundi want 
to share five chocolate bars equally. 
Show them how to do it.

Notice the following about these 
questions:
• In each question there are more 
chocolates than there are children.  
This is important, as children will 
start sharing as they are used to in 
similarly phrased problems (see pre-
vious column) and then meet up with 
the fact that they have an “extra” or 

remaining chocolate.
• The question does not ask: “How 
much chocolate will each child get?”  
This is deliberate — at this stage we 
are interested in encouraging the 
children to “make a plan”, hence 
we ask: “Show them how to do it.”  
The plan they make will invariably 
involve cutting the remaining bar of 
chocolate into a number of pieces; 
the number corresponding to the 
number of children who are sharing 
the chocolate. This is an important 
lesson: children are learning that an 
object can be cut into any number 
of pieces.
• Finally, notice how, in these ques-
tions we have a remaining bar of 
chocolate being cut into three, four 
and five pieces (pieces that we will 
later call thirds, fourths (or quarters) 
and fifths. We do this deliberately. 
All too often, we find children being 
introduced only to halves and quar-
ters. This creates a number of prob-
lems later on in the child’s develop-
ment of the fraction concept.

A typical response to the question 
involving Jan, Sara and Ben shar-
ing four chocolate bars shows that 
although the children may not know 
how to name the pieces yet, they are 
certainly able to make a plan that 
involves cutting the remaining bar 
into three pieces.

After doing a large number of 
similar problems (including shar-
ing the remaining bar of chocolate 
among two, three, four, five, six and 
even eight friends), children are now 
ready to be introduced to the conven-
tion (social knowledge) used to name 
the pieces such as six equal parts are 
called sixths.

Having introduced the convention 
used to name the pieces, we imme-

diately change the question from 
“Show them how to do it” to “How 
much does each friend get?”

Three friends share four chocolate 
bars equally. How much does each 
friend get?

In the way we introduce fractions 
through meaningful problems, as 
being illustrated here, we deliber-
ately delay the notation associated 
with fractions and prefer to initially 
have children write the fraction 
names in words. The reason for this 
is that the expression “one-fifth” far 
more clearly conveys the meaning, 
namely: one of the five equal pieces, 
than the notation 1/5 (often and mis-
takenly pronounced “one over five”) 
ever will.

Having solved a number of simi-
lar problems, children are now con-
fronted with the question: What is 
bigger, one third of a chocolate bar 
or one fifth of a chocolate bar?

Because of the experience children 
have had throughout the sequence of 
problems used to introduce the frac-
tion concept, we hope that they will 

respond along the lines of: “When I 
share a bar of chocolate among three 
people, they will each get a larger 
piece than they would if the bar of 
chocolate had been divided among 
five people. When I share among five 
people, I need to cut the bar into more 
pieces than when the bar is shared 
among three people. As the number 
of pieces increases, so the share that 
everybody receives gets smaller.”

Notice once again how this concept 
is really quite intuitive if you have 
solved enough appropriately posed 
problems. In using problems to intro-
duce the fraction concept, we have 
helped children realise the following:
• A remaining object can be cut into 
any number of pieces,
• There is a way of naming the pieces 
and,
• It is possible (through logical argu-
ment) to determine which of two 
fractions is larger than the other.

So far, I have only shown one of 
each of the different problems in 
a sequence of problems used to 
develop the fraction concept. In 

A simple way to help children understand 
fractions is through step-by-step problem-
solving, writes Aarnout Brombacher

practice (as in our workbooks), each 
of these questions is repeated many 
times over an extended period of 
time. This is important, as the ideas 
need to be reinforced.

In closing, I want to illustrate how 
a carefully chosen problem can even 
be used to introduce the existence of 
equivalent fractions.

Four friends share six chocolate 
bars equally. How much does each 
friend get?

In almost all classes where we have 
used this problem, we typically get 
two different solutions: 

In the first case, the child might 
give each friend a whole bar of 
chocolate. Then he/she might take 
the remaining bars of chocolate and 
divide each of these into four pieces 
(four children — four pieces). The 
child who does this will conclude 
that each friend will get one and two-
fourths of a bar of chocolate.

The second typical response 
involves the child taking the first of 
the two remaining bars of chocolate 
and sharing this among two of the 
friends and then taking the last bar 
of chocolate and sharing it among 
the remaining two friends. The child 
who does this will conclude that each 
friend will get one-and-a-half of a bar 
of chocolate.

Some class discussion will reveal 
that each child has solved the prob-
lem correctly (fairly) and yet we 
have two different answers: one and 
two-fourths and one and one-half of 
a bar of chocolate. This creates the 
opportunity for the teacher to make 
the children aware of the existence 
of what we will later call equivalent 
fractions — different ways of express-
ing the same number (equivalent 
fractions are different names for the 
same numerical value).

In the last few columns, and this 
one again, I am trying to illustrate 
how an approach to teaching that 
involves children solving meaningful 
problems can be effectively used to 
introduce mathematics. Children’s 
intuitive problem-solving strategies 
can be used to solve problems and 
develop the mathematics that we 
want to teach. In the next column, I 
plan to take this discussion forward.

Aarnout Brombacher is a private 
mathematics consultant.

Sharing four bars of chocolate

Typical response

If a chocolate bar is cut into:

Two equal parts,
we call them halves

Three equal parts,
we call them thirds

Four equal parts,
we call them fourths

Five equal parts,
we call them �fths

Six equal parts,
we call them sixths

Sharing six bars equally

First response

Sharing six bars equally

Second response

Graphics: JOHN McCANN

One of the most 
natural ways 
children encounter 
fractions is 
through sharing
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The often crippling costs entailed in 
educating a child can be met with a 
little planning and forethought, writes 
Sameerah Karolia

Financing 
your child’s 
education

A
ll  parents dream of 
providing a good, qual-
ity education for their 
children but, for many, 
financial constraints 

render their dreams unrealistic. 
Most parents are not aware that 
there are many affordable options 
available when it comes to financing 
children’s education.

The Fundisa Fund
The Fundisa Fund is a bonus-based 
initiative whereby parents or inves-
tors are encouraged to save for a 
child’s education through a unique 
bonus feature that allows an inves-
tor to receive an additional 25% on 
his or her investment amount. The 
Fundisa Fund aims to help parents 
provide their children with a high-
quality accredited college or uni-
versity qualification. There is no 
limit on the number of investors 
who may save on behalf of a single 
learner, although this educational 
savings account allows for a maxi-
mum bonus of R600 a child annu-
ally, which is added to your savings, 
regardless of the number of inves-
tors.

This initiative has been made 
possible through a joint venture 
between government and various 
unit trust companies. A Fundisa 
account can be opened at any Absa, 
Nedbank or Standard Bank branch 
by any South African citizen or 
permanent resident, provided the 
learner is also South African. The 

Most parents are not 
aware that there 
are many affordable 
options available when 
it comes to fi nancing 
children’s education

investor need not be related to the 
learner.

Standard Bank student loans
A Standard Bank student loan is 
another way of funding tertiary 
education. These loans cover much 
of the cost of studying, including 
tuition fees, books, equipment and 
accommodation. Financial aid of 
this sort is provided based on aca-
demic performance (matriculation 
or yearly tertiary results) depend-
ing on what year of study the loan 
is being applied for. Loans are 
reapplied for with each additional 
semester or year of study. If a stu-
dent fails to perform academically 
he or she will not qualify for a loan 
the following year.

Loans are repaid only once the 
student has completed his or her 
studies. But students are required 
to pay the minimal monthly interest 
on the loan while studying so that 
the actual loan amount remains the 
same when it is repaid. The interest 
percentage varies, depending on the 
amount of the loan. To qualify for 
a Standard Bank student loan you 
need to be a registered student at an 
accredited tertiary institution stud-
ying towards an undergrad or post-
graduate degree, diploma or certifi-
cate. In addition to this, the student 
needs to have bank-approved surety. 

Loans can be applied for at any 
Standard Bank branch.

NSFAS
The National Student Financial Aid 
Scheme (NSFAS) is an organisation 
aimed at providing financial assist-
ance to fund higher and further 
education to deserving South Afri-
can citizens. This initiative is made 
possible through funds that are allo-
cated to the NSFAS by the state and 
other donors. A system called the 
“means test” is used, which assesses 
the need within the household of a 
prospective student who applies for 
financial aid and determines how 
much funding should be awarded to 
the successful student.

According to Bonny Feldman, 
communications and development 
officer at NSFAS, “up to 40% of a 
NSFAS loan may be converted into 
a non-repayable bursary, depend-

ing on the student’s pass rate, as an 
incentive to get students to work 
hard and get through their courses”.

Students are obliged to repay a 
loan once they are earning at least 
R30 000 a year. Monthly repay-
ment amounts are based on the 
salary amount and vary between 
3% and 8% of the salary. The inter-
est charged on loans is subsidised 
and, therefore, considerably less 
than the commercial rate charged 
by banks.

South African citizens studying 
for a first undergraduate degree at 
a public university or university of 
technology and who are financially 
needy qualify for a loan. They must 
have academic potential, which 
equates to being accepted to study 
at the institution. Loans can be 
applied for at the university’s finan-
cial aid office once the student has 
been accepted by the institution.

Old Mutual educational policies
Another option parents could con-
sider is the various Old Mutual 
educational policies on offer. These 
include:
• Unit trusts: A unit trust is an 
option to consider for parents who 
want to begin saving for their child’s 
education from a young age. This 
medium- to long-term stock market 
investment enables you to either 
invest on a monthly basis or once-
off with a lump sum for any period 
of time. The more time you have, the 
more aggressively you can structure 
your investment portfolio.
• Max investment: A max invest-
ment offers diverse tax options tar-
geted at parents who are looking for 
tax efficiency. In addition to this, it 
offers different payment options 
that could either be fixed or flexible, 
depending on specific needs.
• The education plan: An Old 
Mutual education plan is a 10-year, 
long-term education savings plan 
that is an affordable solution. The 
minimum investment period for an 
investment of this sort is 10 years, 
although there is limited access to 
funds after five years.

To apply for an Old Mutual edu-
cation policy you should contact 
your financial adviser or you could 
visit www.oldmutual.co.za to get in 
touch with an Old Mutual personal 
financial adviser.

Metropolitan
The Metropolitan future builder 
education plan is yet another way 
of investing in your child’s educa-
tion. With an education policy, a 
parent or family member invests in 
a monthly premium over a certain 
period of time, allowing the policy 
to grow in value.

After five years you will have 
access to one cash withdrawal each 
year up to a maximum of 30% of 
the total fund without paying any 
penalties, allowing you to settle pri-
mary and secondary education costs 
as your child progresses to the next 
level of education.

At the end of your investment 
term you receive the balance of your 
investment to pay for your child’s 
tertiary education fees. The longer 
you save, the lower the premiums 
are to meet your financial goal.

Customers are also rewarded for 
keeping the policy in force with a 
loyalty bonus, leaving them with 
more money at the end of the invest-
ment term. You don’t pay any tax on 
your withdrawals or your maturity 
pay-out.

Graphic: JOHN McCANNGraphic: JOHN McCANN
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Building a nation 
through education
From page 6

Classroom act iv i t ies  could 
revolve around discussions about 
xenophobic attacks in the past and 
present, asking learners if they have 
observed intolerance around them, 
whether at home or school or in  
their communities. These discus-
sions will sensitise learners to the 
issues around them and help them 
find solutions together.

A web portal has been set up to 
assist with support material and 
weekly themes that can be applied 
to enhance the learning process. 

Support 2010 class
This important campaign calls on 
the nation to unite behind the cham-
pions of 2010, encouraging South 
Africans to rally behind grade 12 
learners in particular, who have less 
than 50 days before their final exam. 

“We need to come together in sup-
port of our matriculants and any 
student in their final year of stud-
ies just as we did for Bafana Bafana 
during the World Cup. 

When a nation unites in spirit, 
there is nothing we cannot achieve,” 
says Matola. 

“Let us encourage our learners to 
become winners, to persevere and 
rise up to be counted.”

There are various ways in which 
school executive teams can support 
the campaign. 

For example, by instituting 
and strengthening intervention 
programmes that support learn-
ers in preparing for their exams, 
motivating teachers to build on 
the Quality Learning and Teach-
ing Campaign (QLTC) pledge for 
educators, and mobilising parents, 

community members, care-giv-
ers and the extended family as a 
support base for learners through  
planning sessions.

According to the QLTC, parents 
can play a pivotal role in encour-
aging the Class of 2010 through 
active involvement in their child’s 
learning by cultivating a healthy, 
open and cooperative relationship 
with teachers and regularly engag-
ing with them for feedback on their 
child’s progress.

The QLTC emphasises that com-
munities can contribute to encour-
agement on the education front, by 
ensuring that every school-going 
child is attending school, ensur-
ing a safe and crime-free environ-
ment for schooling and monitoring  
school performance. Government 
continues to pursue the advancement 
of education, including the elimina-
tion of gender disparities to increase 
the participation of women and girls.

Matola adds that the role of a 
schooling culture that is conducive 
to the practice of unifying values 
cannot be discounted. “This initia-
tive provides the entire schooling 
community with a tool through 
which to rally behind our learners 
during a time when they need emo-
tional support.” 

There is undoubtedly nothing to 
lose and everything to gain from 
showing our gees, as we cheer our 
youth on to achieve.

For more information including 
activities, guides or feedback mech-
anisms please visit www.flytheflag-
fridays.co.za or contact the Interna-
tional Marketing Council of South 
Africa 027 11 483 0122 or visit www.
brandsouthafrica.com

Beyond the 
printed word

S
eptember is literacy 
month — a time to cel-
ebrate  reading and 
writing. September 8 is 
International Literacy 

Day and, on home ground, the South 
African Book Development Council 
(SABDC) is launching an inaugural 
National Book Week from Septem-
ber 6 to 13. It is also the month of the 
annual Readathon headed by READ 
Educational Trust.

For those with access to a library 
or a book club, September is about 
swapping, sharing, reviewing, dis-
covering and, best of all, reading.

But what about teachers and 
learners who don’t have access to 
these materials or clubs? And what 

about those who just aren’t into 
dusty, heavy old books? Fear not; we 
are in the digital age.

Literacy has moved beyond the 
printed word to a range of different 
media and forms. Below is a rough 
guide to some of those digital liter-
acy resources.

m-Novels
Mobile novels (m-Novels) are short 
stories published on cellphones. Yoza 
(www.yoza.mobi) is South Africa’s 
small but growing library of m-nov-
els run by the Shuttleworth Founda-
tion. There are four great new series 
such as teen soap operas on a cell-
phone: Kontax (adventure), Sisterz 
(romance), Confessions (teen issues) 
and Streetskillz (soccer). There are 
also once-off stories, such as a Bicycle 
Ride through Lesotho, and Yoza Clas-
sics for the greats such as Macbeth.

Cellphones are not just good for 
reading on, but also for writing 

with. Until September 15, READ 
Educational Trust and Yoza are giv-
ing away R100 in airtime each day 
for the best comment left on any 
Yoza story. This is part of Readathon 
which, for the first time, is including 
cellphones in its writing competi-
tions. There are also writing com-
petitions for each of the four story 
series. Learners can enter these as 
many times as they like before Sep-
tember 20 to win prizes. Details and 
entry forms are available on www.
yoza.mobi and also on MXit (go to 
Tradepost > MXit Cares > mobi-
Books > Yoza).

eBooks
The are tens of thousands of books 
online — many are free to read online 
or download. At Project Gutenberg 
(www.gutenberg.org) you can down-
load more than 33 000 free ebooks 
to read on your PC, iPad, Kindle, 
Sony Reader, iPhone, Android or 

other portable device. Many of the 
books from Project Gutenberg are 
available at the free site manybooks.
net — but there are also reader 
reviews and recommendations, and 
the list of books has been curated 
to avoid duplication. For example, 
if you search Project Gutenberg for 
Macbeth you find nine books — dif-
ferent prints from different sources; 
on manybooks.net there is only one 
result, which seems to make the 
searching process easier.

The International Children’s Dig-
ital Library (ICDL) website has a 
collection of wonderful children’s 
literature that is available online 
free of charge.

If you want to organise books, 
make or read reviews, create read-
ing groups and more, then check out 
LibraryThing (www.librarything.
com or Shelfari www.shelfari.com.

For those who prefer to listen to 
their books, there are a few options. 

LibriVox (librivox.org) provides free 
audiobooks from the public domain. 
For younger readers there are two 
great audio and visual story telling 
options: Speakaboos (www.speaka-
boos.com) is a site where children 
can listen to, and watch stories, 
fables, fairy tales, nursery rhymes 
and songs. The site also allows 
children and teachers or parents 
to record their own voices reading 
(or singing!) their favourite story, 
song, or nursery rhyme. Then there 
is Story Home (thestoryhome.com), 
a collection of original and classic 
children’s audio stories read by a 
storyteller named Alan, all free. For 
a full list of online reading sites check 
out Maggie Verster’s list at saschool-
libraries.wordpress.com/books.

Steve Vosloo is the fellow for 21st-
century learning at the Shuttleworth 
Foundation. (steve.vosloo@shuttle-
worthfoundation.org)

In a digital age, the wonderful world of books is accessible to 
many more people, writes Steve Vosloo Literacy has moved beyond the printed word to a range of different 

media and forms including the iPad and Kindle. Photo: Reuters

�����������������������������������������������������������
������������������������������������

�������������������������

��������������������������������������������������������

�������������� ������������ ��������

��������������� �����

������������������ ������������������

�������������� �����

����� ���� ���� ���������� ������ ����������������� ������ ����

���������������������������������������������������������������

����

���

�������

���������

����������������������
������������
������ ���������������
������ ������������
����� ������������
����������������������������

��������������
����������
������ ���������������
����� ������������
����� ������������
�����������������������

����������������������������
��������������
������ ���������������
����� ������������
����� ��������������
������ ������������
������������������������

���������������������������
�������������������������
�������������
����� ���������������
������ ������������
����� ������������
���������������������������

�������������������������������������

���������������������������������������

������������������������������������������������������
�������������������������������������������������������������������������

�������������������������������������������������������������������������������������������������������������������������
������������������������������������������������������������������������������������������������

���������������������������
����������������������������������������������������������������������������
��������������������������������������������������������������������������������
������������������������������������� �������������������������������
������������������������������������������
���������������������������������������������������������������������
���������� �������� ������������������������ ���������� ����� ���������� ����

�������������������������������������������
�������������������������������

����������������������������������������������
��������������������������������������������������
�����������������������������
�������������������������������������
���������������������������������

��������������������������������
��������������������
�����������������

��������������������������������



Enid Blyton gets a makeover
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Alison Flood in London

F
arewell to the awful swot-
ters, dirty tinkers and jolly 
japes: Enid Blyton’s lan-
guage is being dragged out 
of the 1940s by her pub-

lisher in an attempt to give her books 
greater appeal for today’s children.

Hodder is “sensitively and carefully” 
revising Blyton’s text after research 
with children and parents showed 
that the author’s old-fashioned lan-
guage and dated expressions were 
preventing young readers from enjoy-
ing the stories.

The narrative of the novels will 
remain the same, but expressions 
such as “Mercy me!” have been 
changed to “Oh no!”, “fellow” to “old 
man” and “It’s all very peculiar” to 
“It’s all very strange”.

The intention, said Hodder, is to 
make the text “timeless” rather than 
21st-century, with no modern slang 
or references to mobile phones� intro-
duced. “The actual stories remain 
the same — there’s no change to the 
plot whatsoever,” said Anne McNeil, 
publishing director of Hodder Child-

ren’s Books. “Children who read [the 
Famous Five books] need to be able 
to easily understand the characterisa-
tions and to get into the plots. If the 
text is revised [they’re] more likely to 
be able to engage with them.”

Other changes include “housemis-
tress” becoming “teacher”, “awful 
swotter” becoming “bookworm”, 
“mother and father” becoming “mum 
and dad”, “school tunic” becoming 
“uniform” and Dick’s comment that, 
“She must be jolly lonely all by her-
self” being changed to, “She must get 
lonely all by herself.”

McNeil said references to a “tinker” 
have been changed to “traveller”. 
“Enid Blyton wouldn’t have meant 
that [‘tinker’] pejoratively. It’s a 
description of a person, in order to 
place the character. So ‘dirty tinker’ 
has become traveller.”

Blyton, said Hodder, was a “pas-
sionate” advocate of child literacy 
and would stress the importance of 
children relating to her characters, 
especially through their dialogue. 
The author criticised the books that 
she used to read as a child herself, 
saying: “There was no lively con-

versation telling exactly what the 
speakers were like, just as a conver-
sation does in real life.”

Hodder published 10 contempo-
rary Famous Five books in August, 
starting with Five on a Treasure 
Island, originally published in 1942, 
in which siblings Julian, Dick and 
Anne first spend the summer with 
their tomboy cousin George (Geor-
gina, by rights) and hunt for treasure 
on Kirrin Island.

The publisher will bring out the 
rest of the titles over the next seven 
months, and McNeil said that if 
research pointed towards the need 
to update further Blyton titles, “we 
would respond [to that]”.

Tony Summerfield, who runs 
the Enid Blyton Society, said he 
was “thoroughly against unneces-
sary changes just for the sake of it, 
from adults who underestimate the 
intelligence of children”. He added: 
“I am in approval of changing lan-
guage which has perhaps become 
offensive or has different meanings, 
or any racist references. And certain 
words such as ‘gay’ or ‘queer’ obvi-
ously have different meanings now-
adays and it’s fair enough to change 
them. But I disapprove of changes 
for the sake of them.”

Summerfield had heard Hodder 
would change the name of the circus 
boy, Nobby, in Five Go Off in a Cara-
van, to Ned, which struck him “as 
very strange”. “How can you change 
Nobby to Ned and yet leave Dick and 
Fanny? It doesn’t make sense.

“Why does Blyton have to be so 
heavily altered when other authors 
from the same era aren’t changed at 
all? No one’s going to change E Nes-
bit’s Railway Children ... Children 
can appreciate these books were 
written in a different time.”

McNeil pointed out that Hodder 
would continue to release the classic 
editions of the Famous Five books 
with unchanged text and Eileen 
Soper’s original illustrations. She 
admitted she wasn’t sure how older 
Blyton readers would react to the 
contemporary editions. “I’ve read 

the Famous Five over many years 
and people hold [the series] in such 
affection,” she said. “It’s unusual to 
have a writer like this, who appeals 
to such a volume of children, gen-
eration after generation. Some peo-
ple won’t like the fact that revisions 
have been made, but the classic edi-
tions are still available.”

Bestselling children’s author Andy 
Briggs, who is writing a children’s 
series bringing Edgar Rice Bur-
roughs’s Tarzan into the 21st century, 
approved of the changes. “It’s an 
unfortunate necessity,” he said. “The 
classic books we were brought up on 
— the Famous Five, Tarzan, Sherlock 
Holmes — need to be updated. Lan-
guage just changes, it evolves, and 
the problem is if we don’t evolve with 
it then the new generation of kids is 
not going to have anything to relate 
to. When these books were pub-
lished, ‘jeepers’ and ‘golly gosh’ was 
modern slang. It makes perfect sense 
to update the language.”

Although Blyton died in 1968, she 
remains one of the most popular 
children’s authors. 

Hodder sells more than half-a-
million copies of the Famous Five 
books a year, while Blyton has sold 
more than 500-million books and 
still features in the top 10 most bor-
rowed children’s authors from pub-
lic libraries. —© Guardian News & 
Media 2010

There are no more ‘jolly japes’ and 
‘lashings of pop’ as dated language is 
revamped for a new generation of this 
popular author’s young readers
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